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Abstract 


This article investigates the causal relationship between 
women’s schooling and fertility by exploiting variation 
generated by the removal of school fees in Ethiopia. The 
increase in schooling caused by the reform is identified 
using both geographic variation in the intensity of its 
impact and temporal variation generated by the timing of 
the implementation. The model finds that the removal of 


school fees led to an increase in schooling for Ethiopian 
women and that each additional year of schooling led to 
a reduction in fertility. An investigation of the underlying 
mechanisms linking schooling and fertility finds that the 
decline in fertility is associated with an increase in labor 
market opportunity and a reduction in women’s ideal 
number of children. 
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1 Introduction 


Prominently positioned among the Millennium Development Goals, universal primary education has become 
a central tenet of the international development effort. As far back as the 1970s, the most readily available 
policy tool for promoting enrollment has been the removal of school fees. This type of policy was implemented 
in Kenya and Nigeria in the 1970s, in Zimbabwe and Tanzania in the 1980s, and in Ethiopia, Malawi, and 
Uganda in the 1990s. More recently, this policy has been aggressively pursued by international development 
organizations as a key tool in achieving the goal of universal primary education, as evidenced by over a dozen 
additional countries removing school fees since 2000 (Kattan and Burnett, 2004; World Bank, 2009). The 
accelerated proliferation of these fee-removal programs over the past few decades highlights the importance 
of gaining a greater understanding of the consequences of these reforms; however, a recent systematic review 
(Snilstveit et al., 2016) by the International Initiative for Impact Evaluation (3ie) concluded that little is 
known about the long-term impact of reducing school fees. 

This article evaluates the returns to a nationwide free primary education (FPE) program in Ethiopia. 
The removal of school fees in grades one through ten is found to generate an increase in schooling. Using a 
two-stage least squares (2SLS) model, each additional year of schooling generated by the reform is found to 
reduce fertility by more than 0.4 births. 

The article uses data from the Ethiopian census and from three rounds of the Demographic and Health 
Survey (DHS). The increase in schooling is identified by combining two dimensions of variation, the timing of 
the reform and geographic variation in schooling outcomes for cohorts who completed their education prior 
to the introduction of the reform. Motivated by the work of Bleakley (2010), Lucas (2010, 2013), and Lucas 
and Mbiti (2012a,b), the identification relies on the concept that although the FPE policy itself is applied 
uniformly across the country, the intensity of the reform in a specific location depends on the pre-existing 
characteristics of that area. In this setting, as proposed in Chicoine (2019), removing school fees from an 
area of high pre-reform educational attainment will have a small impact relative to removing the same fees 
in an area with a low pre-reform education level. 

Investigating the mechanisms through which the increase in schooling leads to a reduction in fertility for 
Ethiopian women can yield an increased understanding of the household fertility decision-making process. 
The increase in schooling generated by the FPE reform is found to increase literacy rates, and it leads 
to women working in higher-quality jobs and wanting fewer children. However, as exposure to the reform 
increases, women are no more likely to use contraception, and there is no evidence of an increase in em- 
powerment. The totality of these findings suggests that the decline in the ideal number of children and the 


associated increase in economic activity are the central mechanisms through which the increase in schooling 


has reduced fertility for Ethiopian women. 

Earlier literature (Ainsworth et al., 1996; Lam and Duryea, 1999; Schultz, 1994, 1997) has documented 
the negative relationship between schooling and fertility that exists in the data. To identify the effect 
of education, Osili and Long (2008) used school construction in Nigeria, and Keats (2018) exploited a 
discontinuity around the implementation of FPE in Uganda. Both articles found that education led to a 
reduction in fertility of between 0.263 and 0.36 births for each additional year of schooling. Ozier (2018) also 
showed that access to secondary school reduced teen pregnancy in Kenya, and Zenebe Gebre (2018) found 
that an FPE reform in Malawi led to reductions in fertility through the age of 25. Although these articles 
all found a similar relationship between schooling and fertility, the mechanisms vary. In addition to the 
timing of marriage and evidence of increased labor market productivity, Keats (2018) also found evidence of 
increased use of contraceptives. In Malawi, Zenebe Gebre (2018) documented strong evidence of an increase 
in the use of contraception and a move away from agricultural employment. 

Outside of Africa, the evidence of a causal relationship between schooling and fertility has been more 
mixed. Fort et al. (2016) discovered evidence of a positive causal relationship between schooling and fertility 
in continental Europe but a negative relationship in the United Kingdom, and Clark and Bono (2016) found 
that school quality in the United Kingdom had a significant positive impact on women’s earnings and a 
negative effect on fertility. Exploiting discontinuities at starting ages, McCrary and Royer (2011) found no 
evidence that schooling affected the probability of motherhood. 

The results of this article are significant in three ways. First, the article presents an application of a 
difference-in-differences identification strategy that can be used in a variety of settings to study national-level 
reforms with a minimal amount of pre-reform information needed for identification. Measuring the impact 
of national-level removal of user fees was one of the key categories found to need further study in the 3ie 
systematic review of education policy (Snilstveit et al., 2016). Second, this article finds strong evidence 
of a negative relationship between schooling and fertility, and investigates the detailed pathways through 
which this relationship develops. Third, the article finds significant evidence of positive returns to schooling, 
through both reduction in fertility and improvement in labor market outcomes. This result suggests that 
increased schooling generated by the removal of school fees led to lasting increases in education that bettered 


the day-to-day lives of Ethiopian women. 


2 Background and Education Reform 


After 17 years of military and communist rule, the Ethiopian People’s Revolutionary Democratic Front took 


power in 1991 and quickly established a transitional government (Ofcansky and Berry, 1993). This govern- 


ment introduced a new federal structure with nine regional governments and two independent administrative 
councils in Addis Ababa and Dire Dawa. The 11 regions were established along historical ethnic lines, with 
each region representing the first administrative area level within the county, similar to a state or province. 
The regions were then divided into 60 zones, as shown in fig. 1. 

Before the start of the 1995 school year, the new government introduced the Education and Training 
Policy, which removed school fees for grades one through ten in all government-run schools. At the time 
the policy was enacted, these schools educated over 90 percent of primary school students in Ethiopia, and 
although there was no formal tuition fee prior to 1995, schools often imposed per-student fees to cover the 
cost of operation. The reform itself had no enforcement mechanism, but most of the country had complied 
with the decree by 1996 (Negash, 1996; Oumer, 2009; World Bank, 2009; UNESCO, 2007). 

In addition to the removal of school fees, between 1991 and 1995 the transitional government also in- 
troduced local language instruction in four of the country’s 11 regions. The introduction of local language 
instruction was complicated, and the literature finds mixed evidence of the consequences of mother tongue 
instruction (MTI) on schooling in Ethiopia. Although two previous articles found evidence of a positive 
impact of MTT in Ethiopia (Seid [2016] and, conditional on enrollment, Ramachandran [2017]), Zenebe Ge- 
bre (2014) exploited variation in the timing of the introduction of MTT in each language and found that 
MTI had a negative impact on schooling. Chicoine (2019) further isolated the negative impact of MTI to 
regions of Ethiopia that introduced the languages with translations using the Roman script, an alphabet 
never previously used in translations of the new languages of instruction. 

To focus the analysis on the consequences of an increase in schooling, the main body of this article 
examines the returns to schooling generated by the removal of school fees in the seven regions of the country 
that did not change the language of instruction during this period. With this restriction, the identification 
strategy exploits variation in the pre-reform levels of the remaining 32 zones of the country. Isolating the 
effect of the FPE program yields a more focused analysis within the main text of the article but does not 
diminish the importance of considering the MTI reforms. The combined effect of the two reforms, their 
impact on schooling and fertility, and the potential mechanisms through which schooling impacts Ethiopian 


women’s decisions are considered in detail in Appendix Section C. 


3 Identification Strategy 


This section describes and expands on the method proposed by Chicoine (2019) for identifying the impact of 
the FPE reform on schooling in Ethiopia. The intensity of the reform is jointly determined by both location 


within Ethiopia and the timing of the reform’s implementation. Although the Education and Training Policy 


removed school fees in grades one through ten throughout Ethiopia, the local magnitude of the reform’s 
impact depends on pre-reform levels of education in each part of the country. This concept is similar to 
that underlying the strategy of Bleakley (2010) and Lucas (2010, 2013), which used pre-eradication levels of 
malaria to identify local variation in the impact of eradication programs; Lucas and Mbiti (2012a,b) applied 
the same concept more directly to the post-2000 removal of school fees in Kenya. A similar difference- 
in-differences identification strategy can be applied to Ethiopia. Following the reform, ten years of fee-free 
schooling became available to every single student; however, prior to the reform, some portion of these grades 
were already being completed. In areas of the country where schooling levels were high before the reform’s 
implementation, the removal of school fees would have had only a small impact relative to regions where 
few students attended school in the pre-reform period. Across Ethiopia, this pre-reform level of schooling is 
evaluated for each of the 60 zones in the country. 

In each zone, z, the maximum potential magnitude of the reform, M,, is calculated using information 
on schooling of individuals from that zone born between 1966 and 1969.1 Only data for women are used 
to calculate the measures described in this article. Women with birth dates between 1966 and 1969 were 
born significantly prior to the implementation of the reform, such that even if they entered primary school 
five years late and completed ten years of education, they would not have had access to any free schooling. 
In each zone, some fraction of the population, F’, 9, never enters school; in other words, they complete zero 
years of schooling. For this subset of the population, the reform has the potential to increase schooling by 
ten years. An additional portion of the population, F’,,;, dropped out after completing one year of schooling; 
this subset of the population could gain as many as nine years of additional schooling, and so on. The 
maximum potential magnitude of the reform in zone z is then calculated as the product of the number of 


potential additional years of schooling and the fraction of the population that dropped out after each grade, 


9 
MPP = S7(10-g)Fi.9- (1) 


g=0 
Equation (1) represents the number of free years of schooling made available by the reform in each zone, 
beyond what was being completed prior to the reform’s implementation. For students who make the decision 
to enter school following the reform’s implementation, the reform can directly increase schooling for them by 
as much as M,, relative to the pre-reform level of schooling in their zone. This maximum magnitude of the 
reform applies to all individuals entering school in 1995 or later, or, if starting school on time at age seven, 


cohorts born no earlier than 1987. Cohorts born in each successive year prior to 1987 benefited from one 


1These data are from the 1994 Ethiopian census, collected by the Ethiopian Central Statistical Agency and made available 
as part of the Integrated Public Use Microdata Series (IPUMS) International by the Minnesota Population Center and the 
Ethiopian Central Statistical Agency (2017). 


less year of free schooling; therefore, on-time entrants in the 1986 cohort benefited only after completing at 
least grade one. Finally, on-time entrants born in 1977 or earlier would have completed all ten grades prior 
to 1995 and so gained zero years of free schooling.?, Assuming on-time entrance into school and continuous 


progression, the maximum benefit of the FPE reform for each cohort is as follows: 


9 
200 9) 2 Beg if y > 1987, 
g= 
9 
Me Py (10—g)- Fe if 1978 < y < 1986, (2) 
g= —y 
0 if y < 1977. 


Data from the Ethiopian census provide zone-specific information on the actual starting age of children 
in Ethiopia, allowing the on-time entry assumption to be relaxed. Because students often enter school at 
ages other than the legal starting age of seven, an individual’s year of birth does not determine their year of 
school entry but rather a possible range of years in which the individual could enter school. The calculation 
of the reform’s impact can be adjusted to take into account the possibilities of starting school as early as age 
six, one year early, and as late as age 12, five years late. The central assumption made regarding variation in 
entry probability is that the relative age distribution within each zone is constant over time; this means that 
even though all ages are more likely to enter school in the post-reform period, if a seven-year-old is twice 
as likely to enter school relative to a six-year-old in the census data, then a seven-year-old remains twice as 
likely to enter school in both the pre- and the post-reform states of the world.* Following the removal of 
school fees, the maximum impact of the reform would be that every student could potentially enter school. 
To represent this possibility, the starting probabilities, S,,, are assumed to sum to 1, holding the relative 


probabilities from the data constant across each age: 


12 
pas (3) 
a=6 


The following set of equations (4) uses the 1985 cohort as an example to illustrate how starting ages are 


included in the calculation of the impact of FPE on each cohort. First, some fraction of the cohort, Sz, 


?The timing of the impact on each cohort, assuming on-time entry, is shown in Appendix Table A.1. 

3 Justification for this assumption is shown in Appendix Figure B.1; when scaled to full entry, age specific probabilities 
yield a consistent pattern (Appendix Figure B.1c). Data from the 1984, 1994, and 2007 rounds of the census are compared. 
The 1984 census is the only fully pre-reform round of the census, but the administrative boundaries were changed at the 
beginning of the transitional administration. The starting-age probabilities in the 1994 census were likely directly affected 
by the ongoing reforms. Therefore, the 2007 census, which is made up of a set of respondents whose entry decisions were 
made after the post-reform equilibrium had been established, is used in the main body of the article to calculate starting 
ages. Under the assumption that relative starting ages should be consistent over time, this round of the survey provides the 
clearest representation of the equilibrium relative starting ages within the current administrative boundaries. Estimates using 
alternative starting-age calculations from the other census rounds, with the 1984 values weighted by overlapping area into the 
1994 boundaries (panel F) and the 1994 start values (panel G), can be found in Appendix Section D.2. 


would start school one year early at age 6; this fraction of the sample will be assigned the magnitude, from 


equation (2), for the previous year, 1984. 


Age 6: Si6MFig. = S26 2, (10 —g)Fg , (4a) 
g= 
9 

Age 7: Sz7MFigs = Sz,7 de (10 —Qg)Fg , (4b) 
g= 
9 

Age 8: Sz,3 MF S86 = Ss e00 —@Q)Frg , (4c) 
g= 
8 ~ 

Summarized: SZ S2,0MF (ios5+a—7): (4d) 

a=6 


As the birth year assigned to the magnitude measure in (4) moves later, an extra grade of free schooling is 
added to the calculation. This pattern continues through age 8, the last age at which the school entry decision 
is made in the pre-FPE environment. The age-specific calculations for these three ages are summarized in a 
single term in equation (4d). 

For starting ages 9 to 12, the first part of the calculation simply interacts the entry probability with the 
maximum potential magnitude from equation (1). In addition to entrants at each of these ages, there exists 
a stock of marginal students who would have entered school between the ages of 6 and 8 if they could have 
done so for free, but faced a fee when they made their initial decision. At each age, this stock of students is 
denoted by (5z,4—Sz,a,pre). AS in equation (3), Sz,a,pre is a set of relative starting ages but scaled to equal the 
fraction of students who entered school in the pre-reform environment, such that pe Sz,a,pre = (1— Fy). 


The reform’s impact for entrants of ages 9 to 12 is then written as 


12 & 
1 
MPPES  Siat [(10) F:,0] <-> Se Gi a= Se apes) 6) 
a=9 a= 0 


where, in addition to the post-reform entrants, the stock of outstanding would-be entrants makes the decision 
on whether to enter exactly one time, at the youngest possible age. These marginal students who are able 


to enter in the post-reform period for the first time at age 9 also gain 10 free years of schooling. Finally, by 


delaying entry, it is likely that some fraction of would-be entrants are now tied to other responsibilities and 
constrained from entering at later ages. This constraint is represented by the fraction ck, where a is equal 
to the age of entry being considered, in this case 9. As the post-reform age gets closer to 7, the legal age of 
entry, this constraint approaches 1 and binds fewer students from delayed entry. 


The full starting-age-adjusted intensity of the FPE reform for the 1985 cohort is then 
8 12 1 3 
TP 985 = >, Sz,aMz (1985+0-7) a MPP® S° Sz,a + [(10) Fo] eo-7 SS (See — Sz,a,pre)+ (6) 
a=6 a=9 a=6 


Equation (6) is a combination of (4d) for pre-FPE starting ages and (5) for post-FPE starting ages. Iterating 
equation (6) forward three years, when even six-year-old entrants are post-reform, demonstrates that the 


1988 cohort is the first fully post-reform cohort: 


12 12 
ie) Sa SI Y eI (7) 
a=6 a=6 
Every cohort born in 1988 or later is affected by the maximum potential magnitude of the reform, M,.4 


The average of the FPE intensity measure I 7 E in regions without any MTI introduction is shown as 
the solid black line in fig. 2, for each cohort. For comparison and to demonstrate the type of variation in 
the intensity measure, the FPE measure is also shown for Addis Ababa, the most educated region in the 
country. The height of each line can be considered the number of additional free years generated by the FPE 
reform. Prior to the reform, there were more students in higher grades in Addis Ababa, leading to a greater 
effect size in earlier cohorts; but due to the higher level of initial schooling, the maximum magnitude of the 
effect in Addis Ababa is much smaller. Not only does the intensity measure predict larger increases in areas 


with lower levels of initial schooling, but it also generates significant variation in the path of the predicted 


effect across cohorts prior to the post-reform period. 


4 Data 


4.1 Data Sources 


Individual-level outcome data for Ethiopian women are from the 2005, 2011, and 2016 rounds of the Ethiopian 
Demographic and Health Survey (DHS) (Central Statistical Agency of Ethiopia 2005; 2011; 2016). The DHS 


data used in this article are from the merged individual women and birth history datasets, and include data 


4The explicit set of equations used for all cohort-specific intensity calculations can be found in Appendix Section A. 


from 58 of Ethiopia’s 60 zones and 30 of the 32 non-MTI zones. The data available for individual women 
in the DHS include detailed information on birth date, district of residence, education, health, contraceptive 
use, and employment. To further analyze the main outcome of the study with an alternative sample, data 
from the 2007 Ethiopian census are also combined with the DHS data. The census data include information 
on age, schooling, and total number of births. These data can be used to demonstrate that the conclusions 


of this study are not unique to the DHS sample. 


4.2 Summary Statistics 


The summary statistics for the DHS data used in this article are presented in table 1. The table shows 
information for women in the last three fully pre-reform cohorts, 1968 to 1970, and the first three entirely 
post-reform cohorts, 1988 to 1990. Although later cohorts are younger, they have higher levels of schooling 
and literacy and far fewer births. The extremely low number of births in the post-reform sample is likely due 
to women in this sample being no older than 26. For this reason, it can be informative to examine whether 
the reduction in fertility is also seen at specific ages; these samples include only women older than the stated 
age, and allow for a more direct comparison. The number of births to women at the ages of 20 and 25 are 
also found to decline by over 60 percent between the two cohort groups. This magnitude is consistent with 
the observed decline in ideal family size. Younger women are significantly less likely to work in the unskilled 
manual or agricultural sectors, and are slightly more likely to work in either of the other two employment 
categories, skilled manual or professional and service or sales. Finally, probably because of the increased 
literacy rate, younger cohorts are more likely to have recently read about family planning, although they are 


no more likely to report knowledge of modern contraceptive methods. 


5 Estimation Strategy 


The central estimating model is a 25LS model. The first stage is defined by the equation 


3 
YrsSchlj. = 90+ ue + S- OF Age; ay +6, +7, + 6,Trendy + Vizy. (8) 
p=l1 
The dependent variable is YrsSchl,z,, the years of schooling for person 7 from zone z born in year y; I at = 
is the zone- and birth-year-specific estimated intensity of FPE, as described in Section 3. The first-stage 


estimate of 0; can be interpreted as the impact of providing an additional fee-free year of school. A third- 


5DHS geocodes and administrative district data are cross-referenced with administrative boundaries using two sources: 
IPUMS International (2017) and the Food and Agriculture Organization GeoNetwork’s Global Administrative Unit Layers 
(GAUL) maps (2015). 


order polynomial in age is included to take into account the fact that three waves of the DHS survey are 
being used, and 7, is a set of birth-year-specific fixed effects that capture any cohort-specific effects of the 
reform; 6, is a vector of zone-specific fixed effects that capture any time-invariant characteristics of the 
different areas throughout Ethiopia, and 6,Trend, is a set of zone-specific linear trends that captures secular 
changes over time within each zone of Ethiopia.® 

This first-stage equation is used to estimate the exogenous increase in schooling generated by the removal 
of school fees in Ethiopia. The predicted increase in schooling can then be used in the second stage to estimate 


the causal relationship between schooling and births or any other outcome of interest: 


3 
Bizy = a9 + BYrsSchlizy + S- a Age? + bz + fy + bz Trendy + Eizy. (9) 


cer izy 
The dependent variable Bjz, is the outcome of interest, initially the number of births to person 7 from zone 
z born in year y. The second-stage equation uses the same set of control variables as equation (8), and 
the coefficient on the predicted years of schooling, 6, captures the causal impact of one additional year of 
schooling exogenously generated by the education reform. The baseline specification used throughout the 
article includes all women born between 1970, the first fully pre-reform cohort, and 1988, the fully post- 
reform cohort. Standard errors are clustered by zone to allow for within-zone correlation (Bertrand et al., 
2004). 

The ordinary least squares (OLS) relationship between schooling and fertility can be studied using a 
modified version of equation (9), where the predicted level of schooling is replaced with each individual’s 
actual level of schooling, YrsSchl,;,,. However, the OLS estimates are likely biased if schooling is correlated 
with unobservable characteristics that also affect the number of children women choose to have. If women 
who are more likely to achieve higher levels of schooling also have higher economic ambition and lower levels of 
desired fertility, the OLS estimates would be biased upward, overstating the true relationship. Alternatively, 
measurement error in schooling could lead to a downward bias of the OLS estimate that may even be larger 
than the ability bias that is more often discussed (Card, 2001). In fact, causal work in sub-Saharan Africa 
that directly compared OLS and instrumental variables (IV) estimates found evidence that OLS estimates 
significantly underreport the relationship between schooling and fertility (Osili and Long, 2008). 

The central assumption underlying this identification strategy is that education reforms in Ethiopia, 
such as the removal of school fees, impact women’s fertility decisions only through the effect on their level 


of schooling. This requires that contemporaneous changes in government policy and the conclusion of the 


6The set of fixed effects and trends is similar to what was used in the empirical strategy employed by a number of previous 
studies to evaluate education reforms, including Black et al. (2005), Bleakley (2010), Lucas and Mbiti (2012a,b), Fort et al. 
(2016), Holmlund et al. (2011), and Lundborg et al. (2014). 


Ethiopian civil war not be correlated with year of birth and pre-reform levels of schooling in the same way 
as the FPE reform. Potential bias generated by contemporaneous changes in educational investments, the 
impact of the civil war, and the 2000 law banning marriage for those under 18 are explored in more detail 
in Section 6.4. Additionally, it would be problematic if women and families relocated at the time of the 
reform’s implementation in such a way that higher-ability students sorted into areas with higher predicted 
intensity of the reform. However, this type of sorting is unlikely to occur in the studied setting. First, data 
from the 2016 Living Standards Measurement Study show that 86 percent of respondents in the relevant 
cohort range live in their region of birth. Furthermore, the intensity measure is explicitly designed to predict 
a greater impact of the reform in areas with lower initial levels of schooling. A violation of this assumption 
would entail the unlikely scenario that higher-ability students’ families were moving to areas that were worse 
off at the time of reform implementation, even though they could have received the same reduction in fees 


in their original education zone. 


6 Results 


6.1 Effect of FPE on Years of Schooling and Fertility 


To begin the analysis, the OLS relationship documents the general correlation seen in the data. This is 
done by estimating equation (9) using the reported years of schooling from the data, not the predicted level 
from the first stage. A negative relationship between fertility and schooling has been well documented in 
the literature (Ainsworth et al., 1996; Lam and Duryea, 1999; Schultz, 1994, 1997). The OLS estimates 
are shown in column 1 of table 2. The estimates in panel A use data from both the census and the DHS, 
those in panel B use census data only, and those in panel C use only DHS data. Unsurprisingly, the OLS 
model estimates a strong negative relationship between schooling and fertility. However, these estimates are 
unlikely to describe a causal relationship between schooling and fertility if unobserved characteristics that 
impact women’s schooling also affect the fertility decision. To address this concern, an exogenous increase in 
schooling generated by the FPE reform in Ethiopia is identified, and an IV technique is used to investigate 
the impact of this increase in education on women’s fertility. 

To examine whether exposure to FPE in Ethiopia generated an identifiable increase in years of schooling, 
the first-stage equation, equation (8), is estimated using each combination of data. The estimates in column 
2 of table 2 show that for each additional year of free schooling made available, years of schooling increased 
by over one-tenth of a year. This relationship is statistically significant at the 95 percent confidence level 


for all three samples, and at the 99 percent confidence level when the census data are included. The first- 


10 


stage F-statistic ranges from 5.93 to 37.62.” For all three samples, the intensity measure predicts a strong 
negative relationship between exposure to the FPE reform and number of children born. In column 3, 
reduced-form estimates show that each additional year of free schooling made available reduces the number 
of births by between 0.057 and 0.064. Estimates across all three samples yield values that are qualitatively 
and quantitatively similar, providing evidence that the associations found in table 2 are not reliant on any 
one source of data. 

The results from the first stage demonstrate a broad strength in the intensity measure’s ability to identify 
the increase in schooling generated by FPE in Ethiopia. Estimating the second stage of the 2SLS model 
focuses on the relationship between the predicted level of schooling and birth rates, as described by equation 
(9). The results in column 4 of table 2 demonstrate that the exogenous increase in schooling generated 
by the reform led to a reduction in fertility of 0.437 births for each additional year of schooling when 
using the combined sample. The estimate is larger when using the more recent data from the DHS, but 
remains similar across all three data combinations. Each estimate is statistically significant at the 99 percent 
confidence level.8 Consistent with the findings in table 2, 2SLS estimates obtained by Osili and Long (2008) 
for Nigeria, Keats (2018) for Uganda, and Fort et al. (2016) for the United Kingdom are significantly larger 
in magnitude than the negative OLS relationship, and Zenebe Gebre (2018) found similar evidence in Malawi 


linking schooling to reductions in fertility. 


6.2 Mechanisms 


The results in table 2 provide evidence that additional schooling generated by the removal of school fees led 
to a reduction in fertility for Ethiopian women. This subsection explores in greater detail the decisions and 
changes in behavior that may be driving the relationship between schooling and fertility. 

Once married, there are three broad, but not mutually exclusive, avenues through which the household 
fertility decision is made. First, the increase in schooling could increase a woman’s opportunity cost of time, 
impacting her desired number of children. Second, increased schooling could potentially lead to a change in 
relative bargaining power over the joint fertility decision, and this is likely to lower fertility rates because 
women generally desire fewer children than their husbands.’ A change in the use of contraception, especially 
of forms not visible to the spouse, could be one way in which a change in the bargaining position might be 


observable in the data. Finally, higher levels of schooling could lead to different outcomes in the marriage 


‘The first stage F-statistics for the DHS-only data are less than 10; therefore, Anderson and Rubin (1949) confidence sets 
are given in the supplementary online appendix for all DHS-only 2SLS estimates from the main body of the article. 

8 Across all three samples, the upper bound of the Anderson-Rubin weak IV robust confidence sets is never more positive 
than —0.265 (Appendix Table B.1). 

°More than one in three women from pre-reform cohorts report their husband wanting more children than they do, while 
only nine percent report that they would like to have a larger family than their husband. 
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market, potentially affecting the characteristics of a woman’s husband and his ideal family size. In addition, 
it is important to consider that the schooling reform in Ethiopia may also have directly affected the extensive 
margin decision to marry and the timing of a woman’s first birth. 

The first two points are directly investigated in the following subsections using data available from the 
DHS. However, with only the non-MTI regions of the country and the timing of the reform relative to the data 
collection, restricting the sample to examine the characteristics of only married women and their husbands 
removes too many post-reform women from the latest cohorts and significantly weakens the predictive power 
of the first-stage estimate. Therefore, the discussion regarding impact of schooling on the timing of marriage 
and births and on the characteristics of husbands will be in the context of the national sample after also 
taking the MTI reforms into account.!° 

Examining the first two potential channels yields evidence that additional schooling leads to women being 
more literate, less tolerant of domestic abuse, and increasingly likely to work in more productive sectors of 
the economy. The increase in the opportunity cost of their time generated by this increase in productivity is 
associated with a decline in the women’s ideal number of children. However, there is no consistent evidence 
of changes in contraception use, investments in health, or control over household decisions. These findings 
largely isolate economic motivations such as the increased opportunity cost of time, which is associated with 


a woman’s decreased demand for children, as the central driver of the reduction in fertility. 


6.2.1 Knowledge, Beliefs, and Contraception Use 


To form any expectation that the increase in schooling could lead to improved labor market access or 
understanding of healthcare, it is important to first demonstrate that learning occurred for Ethiopian women 
during their additional time in school. Estimates in column 1 of table 3 demonstrate that the additional 
schooling generated by the reform led to a large increase in literacy, and the estimate in column 2 provides 
evidence that each additional year of schooling led to an increased likelihood of 4.7 percentage points of 
reading about family planning in a periodical.‘! Although the increase in schooling led to an increased 
likelihood of reading about family planning, general knowledge of family planning methods is widespread 
and unaffected by the reform, as shown by column 3. Additionally, the increase in literacy and access to 
information did not lead to statistically significant changes in health, as measured by body mass index (BMI) 


and, to take into consideration early-in-life investments, height. 


10Husbands are, on average, more than seven years older than their wives; therefore, unless the reform reduces the age of the 
matched husband, even women born in the latest year of the sample, 1988, will have husbands who are on average not greatly 
affected by the removal of school fees. The median age difference ranges from six to seven years throughout the sample. 

11 The literacy variable is equal to 1 if the respondent demonstrates that they are able to read a complete sentence and is equal 
to 0 otherwise. These outcomes are shown for a combined sample of men and women in Chicoine (2019), and the increased 
effect on literacy is consistent with the findings from a combined sample that includes observations from the 2007 census and 
the 2016 Living Standards and Measurement Study. 
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One of the three key channels through which schooling could impact fertility is via an increase in women’s 
control over household decisions. The estimate in column 6 of table 3 suggests that the increase in schooling 
may change the way women view their marriage partnership. In the DHS, women were asked about five 
possible justifications for domestic violence, and each additional year of schooling decreased the number of 
reasons women find acceptable. This is largely driven by reductions in accepting the refusal of sex or burning 
of food as acceptable reasons.'? With an updated view on marriage and increased access to knowledge, a 
possible way for Ethiopian women to increase control over the fertility decision is through increased use of 
contraception. However, the estimate in column 7 shows no evidence that additional schooling led to an 
increase in the use of modern methods of contraception. The possibility that this null finding is driven by 
the husband’s preferences might mean that women become more likely to conceal their contraception use. 
To investigate this possibility, the indicator variable used in column 8 is only set equal to 1 if the method of 
contraception used is not visible to the husband (Ashraf et al., 2014). The estimated effect of schooling on 
hidden contraception use is again not statistically significant. 

The results in table 3 show that while the increase in schooling improved women’s literacy and access 
to healthcare information, it did not lead to increased use of available healthcare resources to exert higher 
levels of control over their fertility decisions. These findings provide initial evidence that schooling did not 
improve the power of Ethiopian women to make household fertility decisions. In addition, among married 
women throughout Ethiopia, exposure to the reform appears not to increase their belief that they should be 
able to make decisions about traveling to see family, personal healthcare, and household purchases.!* Like 
the healthcare results, these findings reinforce the idea that the increase in schooling has helped women to 
better understand their opportunities and their right not to fear violence within their household, but that 
it has not led to improvements in their ability to control household decisions. This evidence suggests that 


increased bargaining power is unlikely to play a role in post-marriage reductions in fertility. 


6.2.2 Effect on the Labor Market 


Although the results in Section 6.2.1 provide evidence that there is no improvement in women’s relative 
position within the household, the increase in schooling could still lead to women exerting increased influence 
on the household fertility decision by lowering their desired number of children. If the reform is not merely 
increasing schooling but also generating learning, as is suggested by the evidence in table 3, this could also 
lead to improved labor market outcomes for Ethiopian women. This increase in productivity would generate 


an increase in the cost of the women’s time—and an increase in their opportunity cost of raising children. 


12Coefficient estimates for the five separate justifications of domestic violence can be found in Appendix Table B.4. 
13 Coefficient estimates for the empowerment outcomes can be found Coefficient estimates for the empowerment outcomes 
can be found in Appendix Table C.15. 
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An increase in opportunity cost would manifest itself in a reduced demand for children and a smaller ideal 
family size. This reduction in women’s bargaining position would have the effect of lowering household 
fertility levels and is explored in this subsection. 

Table 4 examines the impact of increased schooling on labor market outcomes in columns 1-4, and on 
a woman’s ideal number of children in column 5. The estimated impact of schooling on the likelihood of 
working is large but not statistically significant at the 90 percent confidence level. However, each addi- 
tional year of schooling does increase the likelihood of working in a professional or skilled occupation by 
5.9 percentage points; this result is statistically significant at the 95 percent confidence level. The category 
of skilled/professional occupations includes the professional, clerical, and skilled manual job groups in the 
DHS; common occupations in these groups include teaching, healthcare-related work, associate business ad- 
ministration, and crafts, garment, and trade work. The increase in employment in the skilled and professional 
sector seems to be driven by a reduction in the likelihood of employment in the unskilled and agriculture 
sectors, although the estimated effect in these sectors is not statistically significant at conventional levels. 
Furthermore, the employment results are not being driven by employment decisions of the husband. Only 
14 percent of women in Ethiopia work at the same job as their husband; when they are removed from 
the sample, the estimated effect of a year of schooling on the likelihood of skilled/professional employment 
remains large, 0.058, and statistically significant at the 95 percent confidence level.'+ 

The final column of table 4 examines whether the increase in education generates the expected negative 
relationship between the opportunity cost of time and ideal family size. The estimate in column 5 indicates 
that each additional year of schooling reduces a woman’s ideal number of children by 0.786. The magnitude 
of this change is larger than the estimated reduction in number of births in table 2.!° This provides evidence 
that the increased labor market productivity is leading to women desiring fewer children, one of the three 
pathways through which the household fertility decision is made, but also that they may be constrained 


away from fully adjusting the number of births to match their desired change. 


6.3. National Results with Consideration of Mother Tongue Instruction 


The analysis is repeated by including the four MTI regions and adding intensity measures for the predicted 
exposure to the new language of instruction. Detailed discussion of the impact of the MTI program on 
schooling outcomes can be found in Chicoine (2019), and the calculations of the region-specific intensity 
measures can be found in Appendix Section C. The inclusion of the MTI regions and consideration of the 


combined effect of the FPE and MTI reforms yields estimates that are consistent with those discussed in the 


14These estimates can be found in Appendix Table C.12. 
145Tdeal number of children is censored at 20; no women in the DHS report having more than 18 children. Non-numerical 
responses are assigned the maximum value, and a tobit model is estimated. 
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preceding subsections. 

The estimated effect of each additional year of schooling on fertility is smaller when the MTI regions 
are included: each additional year of schooling yields 0.273 fewer births. However, the estimated effect is 
statistically significant, at no less than the 95 percent confidence level across all three dataset combinations. 
The national estimates also yield similar conclusions for literacy, the likelihood of reading about family 
planning, and reduced acceptance of domestic violence. Similar to the FPE-only estimates, inclusion of the 
MTI reform and regions in the analysis also generates evidence that women become more likely to work in 
skilled/professional occupations, and produces slightly larger point estimates in the reduction of ideal family 
size, although with a p-value of 0.16.1 

The introduction of the MTI reform in the analysis both increases the size of the dataset and adds extra 
sources of variation via the region-specific introductions of the new languages of instruction. In addition to 
replicating the previous analysis, the inclusion of the MTI reform allows for analyses that focus on subsets 
of the data. First, to study the impact of schooling on the marriage market, the sample is restricted to 
include only married women. This analysis finds evidence that the increase in women’s schooling leads to 
their marrying men with higher levels of schooling, even though husbands are an average of seven years older 
than their wives and largely unaffected by the reforms. Furthermore, husbands are more likely to be working 
in service and sales sectors, and are no more likely to want more children than their wives, even when she 
desires fewer children. These findings again suggest that improvements in labor market outcomes and an 
increased opportunity cost of time are likely the drivers of reductions in fertility. 

The extension also allows for an examination of how schooling impacts the timing of birth and marriage 
decisions at specific ages. These results provide evidence that the reforms reduce the likelihood of a woman 
being married at the ages of 21 to 24, and they reduce the likelihood of a woman’s first birth occurring 
between ages 23 and 25.!" This suggests that the reforms are leading to a postponement of marriage and 
first birth for women in their early twenties. This timing, significantly after the completion of primary 
school, reduces the possibility of an incarceration effect driving the results. A remaining concern is that 
postponements of early fertility decisions tend to be replaced by additional births at later ages (Black et al., 
2008; Geruso and Royer, 2018). However, the reforms in Ethiopia have a greater negative effect on fertility 
at each subsequent age from 22 through 29; the evidence suggests that the reduction in fertility actually 


increases as women age.!® 


16 All estimates of joint effect of both reforms can be found in Appendix Section C.3. 
17 These results can be found in Appendix Figure C.2. 
18These results can be found in Appendix Figure C.1. 
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6.4 Threats to Validity 
6.4.1 Contemporaneous Investment in Lagging Areas 


The post-reform magnitudes from equation (1) are inversely related to pre-reform levels of schooling. If 
the government matched the FPE program with increased levels of investment in lagging regions of the 
country, these investments would be correlated with post-reform levels of the intensity measure. Examining 
the correlation between pre-reform education levels and the change in regional spending on education would 
provide insight into how funding was allocated following the implementation of the reform; finding a strong 
negative correlation would suggest a disproportionate increase in funding to areas with lower pre-reform levels 
of schooling. Levels of regional per-student spending in 1993, the first year for which data are available, 
exhibit a strong positive correlation with pre-reform education levels, as would be expected. Then comparing 
pre-reform education levels with the growth in spending through 1996, as the reforms are implemented, and 
through 2001, well after the implementation, yields correlations of 0.01 and 0.17, respectively (World Bank, 
2005). This indicates that there is very little relationship between pre-reform education levels and the 
post-reform investment decisions of the regional governments. 

Furthermore, the inclusion of the MTI reform in the analysis does not change the article’s main results. 
A beneficial characteristic of including the MTI reform is that the identification strategy of the combination 
of the FPE and MTI reforms does not simply exploit a change in policy at a single point in time; the 
variation exploited by the joint reforms is introduced at four points in time, in different parts of the country. 
The initial returns to MTI in Tigray were found to be positive; this was followed by the introduction of 
MTI with script change in three additional regions, which initially put downward pressure on schooling 
prior to the removal of school fees (Chicoine, 2019). The remaining seven regions of the country were then 
positively affected by the removal of school fees in 1995. The pattern of results for schooling, fertility, and 
the mechanisms linking the two are largely consistent; therefore, any alternative explanation would have to 
follow this pattern, significantly reducing the possibility that the intensity measure is capturing spurious 
correlations that could be assigned to a competing policy. The pattern of implementation is likely unique to 


the combination of the FPE and MTI reforms. 


6.4.2 Quality 


One concern is that increases in class size that occurred after the implementation of the reform could lead 
to a reduction of quality of education following the reform. However, this reduction in education quality 
would not directly impact the first stage, which measures years of schooling, not learning. Any reductions 


in quality of education correlated with larger increases in enrollment would simply make it less likely that 
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there is any impact of the increase in schooling on later-in-life outcomes. It is doubtful that less learning 
(lower-quality education) in the early years of primary school would lead to reduced fertility and improved 
future labor market outcomes. If anything, even for students that would have attended school anyway, this 
would likely attenuate estimates toward zero. The evidence of these long-term improvements and evidence of 
significant increases in literacy suggest that learning occurred at a level sufficient to generate consequential 


later-in-life improvements. 


6.4.3 Conclusion of Ethiopian Civil War 


The long-simmering conflict in Ethiopia erupted in the late 1980s, with a vast majority of the fighting 
occurring to the north of the capital, Addis Ababa. Geocoded data from the Uppsala Conflict Data Program 
(Sundberg and Melander, 2013; Croicu and Sundberg, 2015; Allansson et al., 2017) make it possible to match 
deaths related to “organized violence” that occurred as early as 1989 to the zones used in the study. 

To investigate whether characteristics of the areas most affected by the civil war are driving the results, 
zones are removed at two separate cutoffs and the models re-estimated. The first cutoff removes four zones 
that had over 4,000 deaths between 1989 and 1991; these zones contained over 75 percent of all deaths 
during this period. A less restrictive cutoff removes all zones with at least 500 deaths related to organized 
violence; these zones account for 96 percent of all deaths included in the data. Removing these zones from 
the data and re-estimating equations (8) and (9) generates similar sets of findings. The results reveal a 
similar pattern: 12 different first-stage specifications yield a consistent effect of the FPE intensity measure 
that ranges between 0.098 and 0.135. The 2SLS estimates show that each additional year of schooling led 
to between 0.254 and 0.550 fewer births for Ethiopian women, estimates that remain both qualitatively and 


quantitatively similar to the baseline findings of the article.!® 


6.4.4 Child Marriage Law 


In 2000, Ethiopia changed the minimum legal age of marriage from 15 to 18. In the following decade, 
regions throughout the country adopted the law (McGavock, 2015; Garcia Hombrados, 2018). However, the 
combined FPE and MTI analysis finds statistically significant delays in marriage only between the ages of 
21 and 24.?° This timing means that the result is unlikely to be related to the law outlawing marriage prior 


to age 18. 


19These estimates, and those for the paper’s other outcomes, using the mortality cutoffs can be found in Panel L and Panel 
M of tables throughout Appendix Section D.2. 
20These results can be found in Appendix Figure C.2. 
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7 Conclusion 


This article finds evidence that free primary education led to an increase in schooling in Ethiopia, and 
that the increase in schooling led to a significant reduction in the number of births for Ethiopian women. 
This reduction is partially generated through a delay in first marriage and birth, and a reduced demand 
for children is also found to be associated with new labor market opportunities. There is no evidence of 
increased empowerment for women or of any change in the likelihood of contraception use. The totality of 
the evidence suggests that the central mechanism through which the increase in education generated by the 
removal of school fees reduces fertility is via the increase in women’s labor market activity and the associated 
reduction in their ideal number of children. 

The identification strategy employed in this article can be used to causally identify the returns to increased 
levels of schooling generated by national-level reforms. It provides a powerful tool for examining the return 
to free primary education in any number of countries, which is an area of research in need of additional 
attention, as highlighted by 3ie’s report (Snilstveit et al., 2016). The results of this article suggest that large 
increases in enrollment, often generated by the removal of school fees, are able to outweigh any possible 
negative effect of declining education quality, a finding that is consistent with recent work of Keats (2018) 
and Zenebe Gebre (2018). This is an important finding because the removal of school fees is a policy lever 


that has been used in many parts of the world. 
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Figure 1: Map of Ethiopian Regions (Dark Border) and Zones. 


Source: Author’s creation using spatially harmonized first- and second-level administrative boundaries from 
IPUMS International. 
Note: This figure is a reproduction of fig. 1 in Chicoine (2019). 
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Figure 2: FPE Intensity Measure in Non-MTI Regions, by Birth Year 


Source: Author’s analysis based on years-of-schooling data from the 1994 Ethiopian census and school- 
attendance data from the 2007 Ethiopian census. 

Note: The figure shows the average maximum number of school years gained following the removal of school 
fees throughout Ethiopia in 1995. The data are from 30 zones within seven regions—Addis Ababa, Affar, 
Amhara, Benishangul-Gumuz, Gambela, Harari, Somali—that did not introduce mother tongue instruction 


(MTI) prior to implementation of the free primary education (FPE) program. 
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Table 1: Summary Statistics 


Birth Cohorts 1968 to 1970 1988 to 1990 


N Mean N Mean 


Years of Schooling 1,448 1.477 2,950 4.140 
Literacy 1,430 0.164 2,857 0.427 


Number of Births 1,448 5.578 2,950 0.941 

Births by Age 20 1,448 1.317 1,654 0.813 

Births by Age 25 1,448 2.741 674 1.749 

Ideal Number of Children 1,448 7.704 2,950 4.527 
Currently Working 1,446 0.321 2,945 0.333 


Sector of Current Work 


Skilled Manual or Professional 1,429 0.082 2,912 0.098 
Service or Sales 1,429 0.100 2,912 0.138 
Unskilled Manual or Agriculture 1,429 0.312 2,912 0.240 


Read About Family Planning 1,448 0.063 2,947 0.115 


Knowledge of Modern 

Family Planning Method Rese 020 oye) Qe 
Source: Author’s analysis based on data for women in the 2005, 2011, and 2016 
rounds of the Ethiopian Demographic and Health Survey (DHS). 
Note: Ideal number of children is censored at 20; no women in the DHS report hav- 
ing more than 18 children, and non-numerical responses are assigned the maximum 
value. Skilled manual or professional jobs include professional, clerical, and skilled 
manual occupation groups; the other categories exactly describe the included job 


groups. 
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Table 2: Effect of Years of Schooling on Number of Children Born 


Number of Years of Number of Number of 
Children Born Schooling Children Born Children Born 
(OLS) (First Stage) (Reduced Form) (2SLS) 


(1) (2) (3) (4) 


A. Census + DHS 


Years of Schooling;,,., -0.120 
(0.016) 
[0.000] 
Add’l Years of Free 0.131 -0.057 
Schooling (IF) (0.034) (0.016) 
[0.001] [0.001] 
Years of Schooling;,, -0.437 
(0.090) 
[0.000] 
First Stage F-Statistic 14.80 14.80 
Number of Clusters 32 32 32 32 
N 83,005 83,005 83,005 83,005 
B. Census Only 
Years of Schooling;,,., -0.097 
(0.015) 
[0.000] 
Add’l Years of Free 0.154 -0.064 
Schooling (IF) (0.025) (0.014) 
[0.001] [0.000] 
Years of Schooling;,. -0.417 
(0.074) 
[0.000] 
First Stage F-Statistic 37.62 37.62 
Number of Clusters 32 32 32 32 
N 69,083 69,083 69,083 69,083 
C. DHS Only 
Years of Schooling;,,., -0.130 
(0.017) 
[0.000] 
Add’l Years of Free 0.112 -0.059 
Schooling (LEP) (0.046) (0.021) 
[0.021] [0.007] 
Years of Schooling;,, -0.529 
(0.165) 
[0.001] 
First Stage F-Statistic 5.93 5.93 
Number of Clusters 30 30 30 30 
N 13,922 13,922 13,922 13,922 


Source: Author’s analysis in panel A is based on data from the Ethiopian census of 2007 
and from the Demographic and Health Survey (DHS) in years 2005, 2011, and 2016; each 
data source is used separately in panels B and C. 

Note: The dependent variable is years of schooling in column 2 and is number of births 
in the other three columns. Years of Schooling;,,, is the reported number of years of 
schooling from the data; Years of Schooling;,,, is the predicted number of years of school- 
ing, instrumented with the free primary education (FPE) intensity measure, TExES All 
samples include women in birth cohorts from 1970 to 1988. All regressions include birth 
year and zone fixed effects, zone-specific linear trends, and a cubic for age when multiple 
survey waves are included. Standard errors are clustered at the zone level and shown in 


parentheses; p-values are shown in square brackets. 
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Table 4: Effect of Years of Schooling on Labor Market Outcomes and Fertility Preference 
Sector of Work 


Skilled / Service / Agriculture / Ideal Number 
Working Professional Sales Unskilled Manual of Children 
(1) (2) (3) (4) (5) 
Years of Schooling; 0.093 0.059 0.064 -0.048 -0.786 
(0.058) (0.028) (0.047) (0.031) (0.468) 
[0.107] [0.033] [0.169] [0.116] [0.093] 
Mean of Dependent 0.321 0.082 0.100 0.312 7.704 
(Pre-Reform Cohorts) 
First Stage F-Statistic 6.06 6.63 6.63 6.63 6.26 
N 13,909 13,755 13,755 13,755 13,789 


Source: Author’s analysis based on data from the Ethiopian Demographic and Health Survey (in years 2005, 2011, and 2016). 
Note: The dependent variable is described at the top of each of the five columns. In columns 1-4 it is an indicator tha’ 
equals 1 if true, and in column 5 it is the ideal number of children. Skilled/Professional jobs include professional, clerical, and 
skilled manual job groups; the other categories exactly describe the occupation groups included. Ideal number of children is 
censored at 20; no women in the Demographic and Health Survey report having more than 18 children, and non-numerica: 
responses are assigned the maximum value. Years of Schooling;.,, is the predicted level of schooling, instrumented with the 
free primary education (FPE) intensity measure, IEPE. All samples include women in birth cohorts from 1970 to 1988. Al 


regressions include birth year and zone fixed effects, zone-specific linear trends, and a cubic for age. Each estimate is from a 


unique regression, and the second-stage estimate in column 5 is generated using a tobit model. Standard errors are clustered 


at the zone level and shown in parentheses; p-values are shown in square brackets. 
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A Timing and Equations for FPE Intensity Measure 


Explicit equations used to calculate the FPE intensity measure (I a = ) 


for women in each zone z, and birth 
year y, are listed below. The magnitude (M,,,) and start age (S_,,) variables used in the calculation are 
described in Section 3. The timing of how the reform impacts each cohort, assuming school entrance at age 
seven, is outlined in Appendix Table A.1. Those born in 1972 and who enter school at age 12, five years late, 
would still complete all ten years of schooling prior to the implementation of the reform (reference the 1977 


(= 1972 + 5) birth cohort in Appendix Table A.1). Members of the 1972 birth cohort, or any previous cohort, 


could start school at any relevant age, from six to 12, and still not be affected by the reform; therefore, 


ie i972 =O: 
Those born in 1973 and entering school at age 12 would potentially receive their tenth year of education 
for free, but only if they made it through the first nine grades. Those born in 1974 and starting at 12 could 
potentially have up to two free years of schooling, only if they have completed the first eight grades, and if 


starting at age 11 only one free year of school, and so on: 


T1973 ey: MI i6 ‘1978 = Sz,12 (10 — 9) F.,9, 
9 
Tiga = S2,2MPio%9 + S211 Mz,1978 = Sz,12 S- (10 — g) Fxg + Sz,11 (10 — 9) Fo. 
g=8 


This iteration continues in the same way through the 1981 cohort. All students born through 1981, even 


those who start school five years late, at age 12, will make the school entry decision in the pre-reform period. 


las = &,, 2M ios0 a0 S2,11.M 7 i570 a Sya0 Me teas 
i976 = Sriw2MF fe "To81 + Sz11MP to "1980 + Sz 10M, FP ior9 + Sz.9MF ior, 
TP tg7 = SinMF i "1982 + S211 MF ie Ton + Sz10M FP foso + Sz9M. foro + S28 MP igre: 
IP iss = &, 12M PF i983 + Sz, uit i982 + Sz,10M. PGE + Sz.9M. Fto80 + Sz.3M. FP for9 + S27 MP tore, 
IF io >. = S,, ME iba + S211. Mi {983 alg S210MP ie, a7 Sz, ME ioe 


FPB FPE FPE 
+S2,8Mz to80 + Sz,7Mz i979 + Sz,6Mz i978; 


AA 


FPR _ FPE FPE FPE FPE 
Teigs0 = 92,12Mz joss + Sz,11Mz jos4 + Sz,10Mz i983 + Sz,9Mz jose 


FPB FPE FPE 
+S2,3Mz j981 + S2,7Mz 1980 + Sz,6Mz i979; 


FPE _ FPE FPE FPE FPE 
Ty i981 _ S2,12Mz jo86 + S211Mz joss ac S2,10M;z jos4 a: Sz,9M_ i983 


FPB FPE FPE 
+S2,83Mz i982 + S2,7Mz i981 + Sz,6Mz i980, 


The 1982 cohort is the first to incorporate the possibility of post-reform entry, as described in detail in 


Section 3 using the 1985 cohort as an example. As described with the 1985 example, there is a stock of 


students at each age that does not enter school when fees are in place, but would have entered if given the 


opportunity to enter for free (S24 — Sz,a,pre). For the 1982 cohort, these students have the opportunity to 


enter at age 12; at this late age, there is a possibility that they may be tied to some other activity that 


constrains them from entering school. The further this earliest post-reform entry age is from the legal entry 


age of seven, the greater the decline in entry for would-be post-reform entrants 1/e*~’: 


FPR _ FPE FPE FPE FPE 
Ty i982 = Sz,6Mz i981 + S2,7Mz i982 + Sz,sMz i983 + Sz,9Mz toga 


1 11 


+ S10MP fogs + Sz MP fobs + MFP? S212 + [(10) Fz,0] gia-7 S- (Sz,a — Sz,a,pre) » 


a=6 


FPE _ FPE FPE FPE FPE 
Tr i983 = Sz,6Mz jogo + Sz,7Mz i983 + Sz,8Mz toss + Sz,9Mz joss 


12 10 
1 
+ S210M Pie, cr MEn? ye Sea ae [(10) F, 0] ell-7 > (Sa <7 Saupe) 5) 
a=11 a=6 


FPE _ FPE FPE FPE FPB 
Tr igs = 9z,6Mz i983 + Sz,7Mz jog, + Sz,8Mz toss + Sz,9Mz jose 


12 9 
1 
+ MPP2 YT 8:0 + [(10) Fe] ap=7 Do (Sea — Seapre) 
a=10 a=6 


12 8 
1 
TE i985 = 52.6Mztos4 + S27 MZ to85 + S:.8MZioss + MEP" D | S..0 + [(10) Fo] az Dd (Sea — Sz,a,pre) 


a=9 a=6 
12 1 7 
TP race = Sz,6MP ices 7 S2,7M Pike “a ae Dy S24 + [(10) Fo] e8—7 S- (Sz,0 ine Sz,a,pre) ’ 
a=8 a=6 
12 
TP i987 = Sz,6Mz tose ote MPP EP Szat [(10) F..0] (Sz6 ~ S2z,6,pre) ’ 
a=7 
Trios = MPP 
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B_ Additional Results: Tables and Figures 


Table B.1: Effect of Years of Schooling on Number of Children Born — Replication of Table 2: 
Anderson-Rubin Weak IV Robust Confidence Sets 


Census Census DHS 
+ DHS Only Only 


(1) (2) (3) 


Coefficient on Years of Schooling;,, 


Weak IV Robust 95% —-0.676, -0.275 -0.576, -0.285 -1.567, -0.265 
Confidence Set [0.000] [0.000] [0.003] 
First Stage F-Statistic 14.80 37.62 5.93 
Number of Clusters 32 32 30 
N 83,005 69,083 13,922 


Source: Author’s analysis based on data from the Ethiopian census of 2007 and the Demo- 
graphic and Health Survey (DHS) in years 2005, 2011, and 2016. 

Note: IV = instrumental variables. The dependent variable is number of children born. 
Years of Schooling, zy 18 the predicted level of schooling, instrumented with the free primary 
education (FPE) intensity measure, ie All samples include women in birth cohorts from 
1970 to 1988. All regressions include birth year and zone fixed effects, zone-specific linear 
trends, and a cubic for age when multiple survey waves are included. Column 1 combines 
data from the Ethiopian census (2007) and the DHS (2005, 2011, and 2016); each data source 
is used separately in columns 2 and 3. Standard errors are clustered at the zone level, and 
Anderson and Rubin (1949) confidence sets of the 2SLS estimate are shown along with the 


p-value from the associated chi-squared test, given in square brackets. 
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Table B.3: Effect of Years of Schooling on Labor Market Outcomes and Fertility Preference — 


Replication of Table 4: Anderson-Rubin Weak IV Robust Confidence Sets 


Weak IV Robust 95% 
Confidence Set 


First Stage F-Statistic 


N 


Sector of Work 


Skilled / Service / Agriculture / Ideal Number 
Working Professional Sales Unskilled Manual of Children 
(1) (2) (3) (4) (5) 
Coefficient on Years of Schooling;,y 

-0.018, 0.382 0.018, 0.218 -0.074, 0.198 -0.178, 0.014 = 
[0.093] [0.005] [0.228] [0.107] — 
6.06 6.63 6.63 6.63 = 

13,909 13,755 13,755 13,755 13,789 


Source: Author’s analysis based on data from the Ethiopian Demographic and Health Survey (in years 2005, 2011, and 2016). 
Note: IV = instrumental variables. The dependent variable is described at the top of each of the five columns. In columns 
1-4 it is an indicator that equals 1 if true, and in column 5 it is the ideal number of children. Skilled/Professional jobs include 
professional, clerical, and skilled manual job groups; the other categories exactly describe the occupation groups included. Ideal 
number of children is censored at 20; no women in the Demographic and Health Survey report having more than 18 children, and 
non-numerical responses are assigned the maximum value. Years of Schooling, zy is the predicted level of schooling, instrumented 
with the free primary education (FPE) intensity measure, Ee All samples include women in birth cohorts from 1970 to 
1988. All regressions include birth year and zone fixed effects, zone-specific linear trends, and a cubic for age. Standard errors 
are clustered at the zone level, and Anderson and Rubin (1949) confidence sets of the 2SLS estimate are shown along with 
the p-value from the associated chi-squared test, given in square brackets. The tobit model with clustered standard errors in 


column 5 is not compatible with confidence set calculations from Finlay et al. (2013). 


Table B.4: Effect of Schooling and Reforms on Beliefs Regarding Domestic Violence 


Goes Out Neglects Argues with 
w/out Permission Children Husband Burns Food 


(1) (2) (3) (4) (5) 


Beating justified if wife: 


Refuses Sex 


Years of Schooling;,. -0.045 -0.061 -0.013 -0.099 -0.109 
(0.051) (0.072) (0.042) (0.055) (0.061) 
[0.380] [0.399] [0.753] [0.074] [0.073] 
Mean of Dependent 0.537 0.535 0.491 0.408 0.491 
(Pre-Reform Cohorts) 
First Stage F-Statistic 5.66 6.20 6.05 5.05 5.32 
N 13,805 13,803 13,763 13,589 13,800 


Source: Author’s analysis based on data from the Ethiopian Demographic and Health Survey (in years 2005, 2011, and 2016). 
Note: The dependent variable in each column is an indicator that equals 1 if the statement is believed to be true and equals 0 
otherwise. The sample includes all women born between 1970 and 1988. A 2SLS model is estimated where Years of Schooling;,,, 
TEPE 


is the predicted level of schooling, instrumented with the free primary education (FPE) intensity measure, . All regressions 


include birth year and zone fixed effects, zone-specific linear trends, and a cubic for age. Each estimate is from a unique 


regression. Standard errors are clustered at the zone level and shown in parentheses; p-values are shown in square brackets. 
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C Mother Tongue Instruction 


C.1 Background 


Ethiopia has more than 80 languages (IPUMS, 2017), and in 1991, for the first time in more than a generation, 
the transitional government introduced classroom instruction in languages other than Amarigna. Amarigna 
was the language preferred by the government throughout the previous decades; however, by the end of the 
Transitional Government’s second year in power, the mother tongue language for 80 percent of the country’s 
residents had been introduced as a language of instruction (Boothe and Walker, 1997; Zenebe Gebre, 2014). 
The introduction of the mother tongue instruction program was complex.” 

In 1991, the Transitional Government’s Council of Representatives selected the first four languages to 
be introduced in the mother tongue instruction program. These languages were selected from a list of 
14 that were originally used in a 1979 adult literacy campaign (Boothe and Walker, 1997). The most 
common language selected was Oromigna, it was spoken by 31 percent of the population at the time of 
the 1994 population census, roughly the same portion of the population that spoke Amarigna. The other 
three languages selected for the initial wave of the program were Tigrigna (6%), Sidamigna (3.5%), and 
Wolayitigna (2.3%). These languages were respectively the fourth, fifth and sixth most common mother 
tongues in the country at the time. The selection of what was almost precisely the largest languages reduces 
concern of favoritism from the central government, and because the new regional boundaries were drawn along 
traditional ethnolinguistic borders, there was little variability of where the languages could be introduced. 
The following round of languages were introduced in 1993, this group comprised of Somaligna (6%) and 
three languages within the diverse Southern Nations, Nationalities, and Peoples’ Region (SNNPR) totaling 
an additional 4 percent of the population (Boothe and Walker, 1997; Zenebe Gebre, 2014).?2 At this point 
every language spoken by at least two percent of the population had been introduced, and as time passed 
political calculations are likely to have a role in the selection process for less prominent languages. Therefore, 
this paper focuses on the implementation of the initial phase of the MTT project. 

The final key aspect of the introduction of the MTI program was the need to translate the primary school 
material from Amarigna into the new languages. Up to this point in time, any written translations of these 
languages had used the Ge’ez script; however, due to the historical connotations of the use of Amarigna, each 
region was given the option to use a different script in translation, and every region outside of Tigray selected 
to translate their schooling material into the Roman script. For Tigray, this allowed them to translate all 


of the material locally and introduce the MTI program on schedule in 1991 (Boothe and Walker, 1997; 


21For consistency, each language will be referenced using the name from the 2007 Ethiopian Census. 
?2TThe languages were Hadiyigna, Gedeogna, and Kembatigna. 


Zenebe Gebre, 2014). The translation for the other languages was more problematic and undertaken in a 
centralized conference in Addis Ababa; to this point none of these languages had widely been translated into 
the Roman script (Boothe and Walker, 1997; Heugh et al., 2007; Zenebe Gebre, 2014). This process led to 
the delay of the initial implementation of the other three first-wave languages to the 1992 school year, and 
the eventual repeating of the process and 1993 introduction of the following four languages. 

The analysis of MTI uses dates and languages that are independently corroborated by Boothe and 
Walker (1997) and Zenebe Gebre (2014). Boothe and Walker (1997) is the most contemporaneous source 
of information of which I am aware, and Zenebe Gebre (2014) directly contacted each region’s education 
department more than a decade and a half later to gather information on the implementation of MTI 
throughout the country. Both sources corroborate the introduction of seven of the eight languages outlined 
here, only Somaligna is missing in Zenebe Gebre (2014), and is removed from the main analysis of the paper 


to ensure as much accuracy as possible.?3 


C.2. MTI Intensity Measure, by Region 


C.2.1 Oromia 


Table C.1: Oromia — MTI Implementation 
Fraction of: 
MT Speakers Region Speaking 
Language Year Region Grades’ Living in Region Language as MT 
Oromigna 1992 Oromia 1-8 0.93 0.84 
Source: Author’s analysis based on information from Boothe and Walker (1997) and Zenebe Gebre (2014). 


Note: MTI = mother tongue instruction; MT = mother tongue. 


Assuming that students enter the classroom on time, at age 7, the following equation describes the maximum 


magnitude of the MTI effect for each cohort in the Oromia region. 


ify 2 1984 


z,post 
g=0 


7 
MMTI-O _ Ws = (8 =: g) 2 


7 


My) O = we CHa) Pee 
g=(1984—y) 


if 1977 < y < 1983 ° 


MMTI-O _ 9 if y < 1976 


23 Alternative definitions of the MTI implementation are explored in Appendix Section D. Results using the specification that 
includes Somaligna as defined by Boothe and Walker (1997) can be found in Panel P of Appendix Tables D.4 and D.5, and 
another includes an additional early wave of language introductions through 1994, as defined by Zenebe Gebre (2014), these 
estimates can be found in Panel Q. 


Table C.1 defines the characteristics used in the above Oromia magnitude equation. Grades one through 


eight use the new language of instruction; therefore, only students who would have completed fewer than 


eight years are affected. The w, scalar is the fraction of the population in each zone that speaks the language 


being introduced, and the post-MTI cohorts begin in 1984, three years prior to the first post-FPE cohort. 


The timing of MTI in Oromia for on time starters for each birth year-grade combination is shown in Appendix 


Table (C.5), denoted by parentheses. 


The cohort specific magnitudes for on time starters for Oromia (M. a =) are translated to the MTI 


intensity measure to allow for starting age variation using a process similar to that for the FPE intensity 


measure. The following set of equations describe the explicit calculations used for cohorts in Oromia. 
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C.2.2 SNNPR 


Table C.2: SNNPR — MTI Implementation 
Fraction of: 
MT Speakers Region Speaking 


Language Year Region Grades Living in Region Language as MT 
Sidamigna 1992 SNNPR 1-4 0.99 0.18 
Wolayitigna 1992 SNNPR 1-4 0.97 0.11 
Hadiyigna 1993 SNNPR 1-4 0.96 0.08 
Gedeogna 1993 SNNPR 1-4 0.73 0.04 
Kembatigna 1993 SNNPR 1-4 0.92 0.04 


Source: Author’s analysis based on information from Boothe and Walker (1997) and Zenebe Gebre (2014). 
Note: SNNPR = Southern Nations, Nationalities, and Peoples’ Region; MTI = mother tongue instruction; 
MT = mother tongue. 


Unlike the other regions in the Ethiopia, SNNPR introduces new languages of instruction at two points 


within the time period MTI is considered. The timing of the 1992 implementation is denoted by brackets in 


Appendix Table (C.5); however, the following year two additional languages are introduced. This will have 


the effect of introducing two weights one for the 1992 set of languages (wz,1992) and another for the 1993 


languages (wz,1993). The magnitude for each two introductions is offset by one year, this yields the familiar 


calculation of the maximum impact for the on time entrants: 
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3 
Mae = Wz,1992 os (4-9) - Fag 
g=(1984—y) 
3 
+wz,1993 (4-9): Fag if 1982 < y < 1983 
g=(1985—y) 
3 
Magee = Wz,1992 x (4 “2 9) : Peg if y= 1981 
g=(1984—y) 
M0 if y < 1980 


After taking into account the differential timing of 1992 and 1993 language introductions, the consideration 


of starting age variation is similar for the cohorts prior to the post-MTI entry decision. 
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Beginning with age 12 entrants in the 1979 cohort, the entry decision for speakers of the 1992 languages 
are affected by the MTI reform; however, the entry decision for speakers of the 1993 languages remains 
unaffected until the 1980 cohort. This means that the post-reform magnitude must be separated for each 


of the language implementations. To incorporate this variation in access to MTI, two additional maximum 


magnitude terms are defined in the following way: 
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The 1992 languages will be post-reform for on time school entrants beginning with the 1984 cohort, and for 
simplicity, weighting adjustments to the post-reform magnitude are included within the intensity notation 


below. The intensity measure for the following cohorts can then be calculated as: 
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C.2.3. Dire Dawa 


Table C.3: Dire Dawa — MTI Implementation 
Fraction of: 
MT Speakers Region Speaking 
Language Year Region Grades Living in Region Language as MT 
Oromigna 1992 Dire Dawa 1-6 < 0.01 0.47 
Source: Author’s analysis based on information from Boothe and Walker (1997) and Zenebe Gebre (2014). 


Note: MTI = mother tongue instruction; MT = mother tongue. 


The one time implementation of Oromigna in Dire Dawa is similar to that in Oromia, but with two key 
differences. First, the language was only introduced in the first six years of school in Dire Dawa. This will 
again change the summation of the number of grades affected, and delay the first cohort to be introduced 
to the reform by two years, from 1977 to 1979. This can be seen in the following magnitude calculations for 


the on time starters in Dire Dawa: 
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The second difference is that only 47 percent of the population of Dire Dawa speaks the language being 
introduced. This reduces the magnitude measure for each cohort through a smaller value of w,, but does not 
impact the equations being used. The timing of MTI in Dire Dawa for on time starters for each birth year- 


grade combination is shown in Appendix Table (C.5), denoted by the curled brackets. The MTI intensity 
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measure for cohorts in Dire Dawa is described by the following equations: 


MTL _ 
ry ,1973 0, 
MTIO _ MTI-DD 
T0974 = 8S, 2M, ,1979 ’ 
MTI _ MTI-DD MMTI-DD 
T1975 = —-Sz,12M ze y980 + S211Mz 1979 
MTIO _ MTI-DD MTI-DD MMTI-DD 
T1976 _ Sz12M, ,1981 + S211M, ,1980 + Sy, 10M, z,1979 ) 
MTL _ MTI-DD MMTI-DD MMTI-DD MMTI-DD 
T1977, = 82,12 My i989 + S211M 7 1981 + S2,10Mz 1989 ~~ + Sz,.9Mei979 
MTL _ MTI-DD MMTI-DD MMTI-DD MMTI-DD MMTI-DD 
D978 = 82,1283 + $2,11M 2 t982 + Sz10M ez y981 + Sz9Mii9390 ~~ + SzaMeioz9 
MTI-DD MMTI-DD MMTI-DD MMTI-DD 
nS 1979 = Sz,11M; 1983 + Sz10Mz to89 + Sz,9Mzt981 + Sz,8Mz i980 
M™MTI-DD 4 \yMTI-DD 1 
+8, 7M. z,1979 ene: spost S212 Tr [(6) F,,0| el2-7 ) (Sz,4 mas Sz,a,pre) , 
a=6 
MTI-DD MMTI-DD MMTI-DD MMTI-DD 
nS 1980 = = S2,10M 21983 + Sz,9Mz i982 + Sz3Mz i981 + S2,7Mz i980 
12 ; 
M™MTI-DD 4 \gMTI-DD 
+ Sz6M. 644 71979 +M, spost Sz,a AG [(6) F,0| ell-7 ) (S20 s Sz,a,pre) ) 
a=11 a= 
MTI MTI-DD MMTI-DD MMTI-DD MMTI-DD 
T1981 = S2z,9Mzi983 + Sz,8Mz i982 + S2,7Mz i981 + S2,6Mz i980 
MMTI-DD 3 ays 
ME nist Sz.a + [( (6) F. 0] e10— 10-7 Z,a 7 Syapre)’s 
a=10 
i 
MTI _ MTI-DD MMTI-DD M™MTI-DD 4 \gMTI-DD = 
Ty 1982 — Sz, 3M, 51983 oe S2,7M. ,7+YE 21982 a S2.6M. 622.1981 M, spost Sz 7a | (6) F. z 0] eo-7 (Sz,0 - Sz,a,pre) ’ 
a=6 


ig 

1 

MTI MTI-DD M™MTI- DD M™MTI- DD : 5 

es 1983 ~~ = 8, 7M, ,1983 a Sz 6M. 2,1982 M, ,post Sz 7a +| (6) F z 0 8-7 (Sz, i Drawer) ’ 
a=6 


MTI _ MTI- BD ss MMTI- DD 
T1984 = 8, eM,’ 1983 Me ost 5 Sz a zl (6) F, 0] (S2,6 = Sz,6,pre) , 


MTI MTI-DD 
Ee 1985 = M, spost 


A.18 


C.2.4 Tigray 


Table C.4: Tigray — MTI Implementation 
Fraction of: 
MT Speakers Region Speaking 
Language Year Region Grades Living in Region Language as MT 
Tigrigna 1991 Tigray 1-8 0.93 0.95 
Source: Author’s analysis based on information from Boothe and Walker (1997) and Zenebe Gebre (2014). 


Note: MTI = mother tongue instruction; MT = mother tongue. 


The initial calculations of the maximum impact of the MTI reform for on time starters are similar to that 
of Oromia. In Tigray, the reform is implemented one year earlier due to the use of the Ge’ez script, but 
both provinces introduced a single language for eight years of primary school. The timing can also be seen 


in Appendix Table C.6. 
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The birth year specific MTI intensity measure for Tigray again precedes the timing of Oromia by one year, 


and is described by the following equations: 
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C.3 National Estimates: Accounting for FPE and MTI 


Table C.7: National Estimates of Effect of Years of Schooling on 
Number of Children Born - Census + DHS 


Number of Years of Number of Number of 
Children Born Schooling Children Born Children Born 
(OLS) (First Stage) (Reduced Form) (2SLS) 
(1) (2) (3) (4) 
Years of Schooling;,,, -0.149 
(0.015) 
[0.000] 
Add’l Years of Free 0.115 -0.051 
Schooling (If?”) 0.044) 0.016) 
0.011} 0.002] 
Add’l Year of MTI 0.183 -0.007 
No Script Change 0.070) 0.018) 
ee) 0.012] 0.687] 
Add’l Year of MTI -0.119 0.064 
with Script Change 0.052) 0.028) 
ee) 0.025] 0.028] 
ie x ie -0.008 -0.001 
0.006) 0.002) 
0.169] 0.630] 
Be Sole 0.001 -0.004 
0.005) 0.002) 
0.767] 0.028] 
Years of Schooling;,, -0.273 
(0.109) 
[0.012] 
First Stage F-Statistic 14.09 14.09 
Number of Clusters 60 60 60 60 
N 205,141 205,141 205,141 205,141 


Source: Author’s analysis based on data from the Ethiopian census of 2007 and the Demographic and Health 
Survey (DHS) in years 2005, 2011, and 2016. 

Note: The dependent variable is either years of schooling in column 2 or number of births in the other three columns. 
Years of Schooling, ,,, is the reported years of schooling from the data; Years of Schooling;.,, is the predicted level 
of schooling, instrumented with the free primary education (FPE) intensity measure eae two mother tongue 
instruction (MTI) intensity measures I MT and I Mr, which denote the measures for MTI regions without and 
with script change, respectively, and the interactions for regions in which two interventions occurred. All samples 
include women in birth cohorts from 1970 to 1988. All regressions include birth year and zone fixed effects, zone- 
specific linear trends, and a cubic for age. Standard errors are clustered at the zone level and shown in parentheses; 


p-values are shown in square brackets. 
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Table C.8: National Estimates of Effect of Years of Schooling on 
Number of Children Born - Census 


Number of Years of Number of Number of 
Children Born Schooling Children Born Children Born 
(OLS) (First Stage) (Reduced Form) (2SLS) 
(1) (2) (3) (4) 
Years of Schooling;,,, -0.120 
(0.012) 
[0.000] 
Add’l Years of Free 0.120 -0.060 
Schooling (f?") 0.037) 0.017) 
0.002] 0.001] 
Add’l Year of MTI 0.201 -0.011 
No Script Change 0.052) 0.011) 
Gea) 0.000} 0.321] 
Add’l Year of MTI -0.081 -0.001 
with Script Change 0.024) 0.011) 
(a ") 0.002} 0.894] 
Fi ag x (ead -0.003 0.005 
0.003) 0.001) 
0.318] 0.001] 
IEEE x ee 0.005 -0.008 
0.003) 0.001) 
0.062] 0.000] 
Years of Schooling;,, -0.297 
(0.144) 
[0.039] 
First Stage F-Statistic 9.72 9.72 
Number of Clusters 60 60 60 60 
N 180,243 180,243 180,243 180,243 


Source: Author’s analysis based on data from the Ethiopian census of 2007. 
Note: The dependent variable is either years of schooling in column 2 or number of births in the other three columns. 


Years of Schooling;,, is the reported years of schooling from the data; Years of Schooling; ., is the predicted level 


FPE 
zy 
, which denote the measures for MTI regions without and 


of schooling, instrumented with the free primary education (FPE) intensity measure I 
[MTLT [MTI 
zy zy 


, two mother tongue 
instruction (MTI) intensity measures and 
with script change, respectively, and the interactions for regions in which two interventions occurred. All samples 
include women in birth cohorts from 1970 to 1988. All regressions include birth year and zone fixed effects and 
zone-specific linear trends. Standard errors are clustered at the zone level and shown in parentheses; p-values are 


shown in square brackets. 
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Table C.9: National Estimates of Effect of Years of Schooling on 
Number of Children Born - DHS 


Number of Years of Number of Number of 
Children Born Schooling Children Born Children Born 
(OLS) (First Stage) (Reduced Form) (2SLS) 
(1) (2) (3) (4) 
Years of Schooling;,,, -0.162 
(0.016) 
[0.000] 
Add’l Years of Free 0.115 -0.057 
Schooling (If?") 0.053) 0.021) 
0.035] 0.009] 
Add’l Year of MTI 0.175 -0.012 
No Script Change 0.087) 0.025) 
ae) 0.049] 0.636] 
Add’l Year of MTI -0.128 0.092 
with Script Change 0.073) 0.041) 
o*) 0.085] 0.031] 
ee x i cane -0.010 -0.003 
0.008) 0.002) 
0.239] 0.204] 
er eae -0.001 -0.002 
0.007) 0.003) 
0.930] 0.342] 
Years of Schooling;,, -0.365 
(0.147) 
[0.001] 
First Stage F-Statistic 6.91 6.91 
Number of Clusters 58 58 58 58 
N 24,898 24,898 24,898 24,898 


Source: Author’s analysis based on data from the Demographic and Health Survey (DHS) in years 2005, 2011, and 
2016. 

Note: The dependent variable is either years of schooling in column 2 or number of births in the other three columns. 
Years of Schooling;,, is the reported years of schooling from the data; Years of Schooling; is the predicted level 
of schooling, instrumented with the free primary education (FPE) intensity measure TEES, two mother tongue 
instruction (MTI) intensity measures I MEE and I me which denote the measures for MTI regions without and 
with script change, respectively, and the interactions for regions in which two interventions occurred. All samples 
include women in birth cohorts from 1970 to 1988. All regressions include birth year and zone fixed effects, zone- 
specific linear trends, and a cubic for age. Standard errors are clustered at the zone level and shown in parentheses; 


p-values are shown in square brackets. 
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Table C.11: National Estimates of Effect of Years of Schooling on 
Labor Market Outcomes and Fertility Preference 


Sector of Work 


Skilled / Service / Agriculture / Ideal Number 
Working Professional Sales Unskilled Manual of Children 
(1) (2) (3) (4) (5) 
Years of Schooling;,, 0.010 0.033 0.020 -0.034 -0.923 
(0.042) (0.017) (0.025) (0.034) (0.658) 
[0.809] [0.053] [0.433] [0.319] [0.160] 
Mean of Dependent 0.342 0.072 0.126 0.279 7.623 
(Pre-Reform Cohorts) 
First Stage F-Statistic 6.93 7.91 7.91 7.91 6.60 
N 24,882 24,607 24,607 24,607 24,649 


Source: Author’s analysis based on data from the Ethiopian Demographic and Health Survey (in years 2005, 2011, and 2016). 
Note: The dependent variable is described at the top of each of the five columns. In columns 1-4 it is an indicator that equals 
1 if true, and in column 5 it is the ideal number of children. Skilled/Professional jobs include professional, clerical, and skilled 
manual job groups; the other categories exactly describe the occupation groups included. Ideal number of children is censored 
at 20; no women in the Demographic and Health Survey report having more than 18 children, and non-numerical responses 
are assigned the maximum value. Years of Schooling, zy is the predicted level of schooling, instrumented with the free primary 
education (FPE) intensity measure IEEE. two mother tongue instruction (MTI) intensity measures De aaa and IN. which 
denote the measures for MTI regions without and with script change, respectively, and the interactions for regions in which 
two interventions occurred. All samples include women in birth cohorts from 1970 to 1988. All regressions include birth year 
and zone fixed effects, zone-specific linear trends, and a cubic for age. Each estimate is from a unique regression, and the 
second-stage estimate in column 5 is generated using a tobit model. Standard errors are clustered at the zone level and shown 


in parentheses; p-values are shown in square brackets. 
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Table C.12: Effect of Years of Schooling on Sector of Employment: 
Job Different than Husband 


Sector of Current Work 


Agriculture 
Skilled / Service / Unskilled 
Professional / Sales Manual 


(1) (2) (3) 


A. Non-MTI Regions Only 


Years of Schooling}. 0.058 0.062 -0.027 
(0.023) (0.034) (0.019) 

[0.011] [0.071] [0.250] 

First Stage F-Statistic 12.48 12.48 12.48 
N 11,870 11,870 11,870 


B. National Estimates (FPE + MTT) 


Years of Schooling;,, 0.035 0.014 0.004 
(0.015) (0.024) (0.029) 
[0.019] [0.569] [0.879] 

First Stage F-Statistic 8.22 8.22 8.22 
N 21,242 21,242 21,242 


Source: Author’s analysis based on data from the Ethiopian Demographic and 
Health Survey (in years 2005, 2011, and 2016). 

Note: MTI = mother tongue instruction; FPE = free primary education. The 
dependent variable is an indicator that equals 1 if employed in the denoted sec- 
tor and 0 otherwise. In panel A, Years of Schooling; is the predicted level of 
schooling, instrumented with only the FPE intensity measure, TERE. in panel B 
additional instruments include two MTI intensity measures, IM Nse and Ny, 
which denote the measures for MTI regions without and with script change, re- 
spectively, and the interactions for regions in which two interventions occurred. 
All samples include women in birth cohorts from 1970 to 1988 working in differ- 
ent jobs than their husbands. All regressions include birth year and zone fixed 
effects, zone-specific linear trends, and a cubic for age. Each estimate is from a 
unique regression. Standard errors are clustered at the zone level and shown in 


parentheses; p-values are shown in square brackets. 
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Table C.15: National Estimates of Effect of Schooling on 
Beliefs Regarding Women’s Empowerment, Married Women Only 


Travel to Visit Personal Large Household 
Family / Friends Healthcare Purchases 


(1) (2) (3) 


A. Wife should at least have a say in decision 


Years of Schooling;,, -0.056 -0.066 -0.065 
(0.043) (0.040) (0.035) 
[0.194] [0.097] [0.066] 
Mean of Dependent 0.783 0.721 0.650 
(Pre-Reform Cohorts) 
First Stage F-Statistic 6.60 6.59 6.59 
N 18,138 18,139 18,139 


B. Wife should be able to make decision alone 


Years of Schooling,,, -0.064 -0.029 -0.041 
(0.039) (0.030) (0.027) 
[0.102] [0.334] [0.118] 
Mean of Dependent Variable 0.163 0.161 0.128 
(Pre-Reform Cohorts) 
First Stage F-Statistic 6.60 6.59 6.59 
N 18,138 18,139 18,139 


Source: Author’s analysis based on data from the Ethiopian Demographic and Health Survey (in years 
2005, 2011, and 2016). 

Note: The dependent variable in each column is an indicator that equals 1 if the statement is believed to 
be true and 0 otherwise. The sample includes all married women born between 1970 and 1988. A 2SLS 


model is estimated where Years of Schooling,,,, is the predicted level of schooling, instrumented with the 


FPE 
Zy 


, which denote the measures for MTI regions without and with script change, 


free primary education (FPE) intensity measure [ , two mother tongue instruction (MTI) intensity 


MTI 
zy 
respectively, and the interactions for regions in which two interventions occurred. All regressions include 


measures TMIEE and I. 
birth year and zone fixed effects, zone-specific linear trends, and a cubic for age. Each estimate is from a 


unique regression. Standard errors are clustered at the zone level and shown in parentheses; p-values are 


shown in square brackets. 
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C.4 Combined Instrument and Reduced Form Estimates, by Age 


The previous subsection, Appendix Section C.3, estimates the effect of the FPE and MTI reforms on schooling 
using five instruments. However, reduced form analysis across different ages would become cumbersome 
with the large number of variables; combining the impact of the two reforms would allow for easier graphical 
representation of the impact of the reforms across different ages. Cutting the data by age is only possible 
with the inclusion of both reforms, this allows for the use of the national sample and additional variation 
from the timing of the MTI implementation. 

Creating a single instrument that measures exposure to both the FPE and MTI reforms, and predicts 
changes in schooling, requires a simplifying assumption from the five-instrument model used in Appendix 
Section C.3. The necessary baseline assumption is that the magnitude of the effect of an additional year 
of FPE on schooling is the same as each additional year of MTI, in either a positive (no script change) or 
negative (with script change) direction. For simplicity, it is also assumes that there is no interaction between 
the two reforms, only one of the six interaction terms in the first stage of Appendix Tables C.7 to C.9 has a 
p-value below 0.15. These assumptions yield a combined intensity measure that can be expressed using the 
following equation: 


FPE MTI-T MTI 
Ayal ee — [MPl (Ca) 


ie -T is zero for all non-Tigray regions, and is shown to be positive in Appendix Tables C.7 to C.9. 


Similarly, , is only non-zero for MTI regions other than Tigray (as described in Appendix Section 


puny 
C.2), and shown to be negatively associated with schooling in Appendix Tables C.7 to C.9.24 Additionally, 
the differences in the estimated effect of each intensity measure can also be statistically tested. Using the 
estimates from the DHS in Appendix Table C.9, the survey that contains all age specific outcomes of interest, 
the null hypothesis that each combination of the three intensity measures has an equal effect on schooling 
is tested in Appendix Table C.16. Across the four tests, the null hypothesis of equality cannot be rejected, 
and no p-value is larger than 0.5. 

In addition to testing the equality of each first stage coefficient, the combined intensity measure (AJ,,) 
is also used to re-estimate the effect of years of schooling on number of children born, and all outcomes from 
Appendix Tables C.10, C.11, and C.13. The estimates using the combined intensity measure can be found 


in Appendix Tables C.17 to C.20; in each case, the combined intensity measure yields estimates similar to 


the model using five instruments. Most importantly, the estimated effect of an additional year of schooling 


24The additive portion of AIzy does not double count years in which both FPE and MTI are available in the region. Both 
reforms making one additional year of schooling available can never increase schooling by more than a single year. 
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on number of births is within 44-thousandths (-0.321 versus -0.365), a nearly identical result. The same 
pattern is seen across nearly every estimate in the tables examining health and knowledge, the labor market, 
and the marriage market. The conclusions generated by the two different instrument strategies are both 
quantitatively and qualitatively consistent. The most significant difference is that the first stage F-statistic 
for the combined measure is more than 2.5 times larger. 

The single variable that is able to capture the variation in the introduction of both the FPE and MTI 
reforms can be used to estimate a set of reduced form models to quantify the impact of the reforms on central 
outcomes related to fertility at specific ages. For example, the reduced form effect of the reforms on number 
of births at each age is shown in Appendix Figure C.1. The downward sloping black line is the coefficient 
estimate on the combined estimator, the 90 and 95 percent confidence intervals are shown with the dashed 
and solid gray lines, respectively. At the younger ages, 15 through 19, there is no effect of schooling on 
number of births. At the age of 20, the effect is slightly larger, and becomes statistically significant at the 90 
percent confidence level. The estimated effect becomes increasingly negative and statistically significant at 
the 95 percent confidence level at the age of 23, increasing in magnitude by 58 percent relative to the effect 
at 22. The effect continues to become increasingly negative through the age of 29, and remains statistically 
significant. 

The combination of the low levels of schooling attainment and the reduction in fertility manifesting itself 
in the women’s early twenties makes it unlikely that any type of incarceration effect, women physically 
being in the classroom, is affecting the results in the paper. Furthermore, Black et al. (2008) and Geruso 
and Royer (2018) also find that reductions in teenage fertility tend to be replaced by increases in additional 
births at later ages. Although the effects seen in Appendix Figure C.1 are not for completed fertility, the later 
introduction of the effect and the continued growth in magnitude through age 29 makes the retrenchment 
seen in the teenage fertility literature less likely to occur in this setting. 

The same type of reduced form model is then used to examine the effect of the reform on the timing of 
first birth, intercourse, and marriage in Appendix Figure C.2. The coefficients shown in the figure are from 
reduced form estimates using the combined intensity measure. The effect of an additional year of FPE and 
MTI without script change on the timing of a woman’s first birth (black bars), first marriage (white), and 
sexual intercourse (dotted) are shown. The first statistically significant changes are the reductions in the 
likelihood of first marriage and intercourse by the age of 21. The magnitude of these changes become larger at 
the age of 22; evaluating the magnitudes at the post-reform average of the joint intensity measure suggests 
reductions in the likelihood of first marriage and intercourse of 7.2 percentage points and 4.8 percentage 
points, respectively. The effect of the reform on these two outcomes remains statistically significant through 


the age of 24, before a substantial reduction in magnitude and loss of statistical significance beginning at 
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the age of 25. 

As would be expected, the impact of the reform on the timing of first birth lags the effect on first marriage 
and intercourse. This timing suggests that the reform’s impact on the marriage decision is leading to an initial 
delay in women’s fertility. Again, using the post-reform average of the joint intensity measure, the estimated 
effect at the age of 23 suggests that the reform reduced the likelihood of first birth by 8.5 percentage points. 
In fact, the reduction in the likelihood of first birth by the age of 23 coincides with the large reduction 
in number of births by this age seen in Appendix Figure C.1. The effect on the likelihood of first birth 
remains statistically significant through the age of 25, again one year later than the effect on first marriage 
and intercourse. While these changes help explain some of the reduction in fertility, the magnitude of the 
reductions in number of births continues to grow beyond the age of 25 suggesting post-marriage decisions 
are likely changing, as well. The values of the reduced form coefficient estimates in Appendix Figures C.1 


and C.2 can be found in Appendix Table C.21. 
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Table C.16: National Estimates of Effect of Years of Schooling on Number of Children Born - DHS 


Years of Schooling 
(First Stage) 


(1) 


Add’l Years of Free 0.115 
Schooling (I ae P) (0.053) F-Test F-Statistic P-Value 
[0.035] 
et ee = 1 aad 0.46 0.501 
Add’l Year of MTI 0.175 
No Script Change (0.087) 
(EE) [0.049] TELE =(-1) x ie 0.01 0.905 
Add’l Year of MTI -0.128 
with Script Change (0.073) IMEI S (Dx 0.12 0.731 
(IMP) 0.085 
zy 
ee x aie -0.010 ae = Sea 0.23 0.794 
MTI 
(0.008) =(-1) x ly 
0.239 
cag x eae -0.001 
(0.007) 
0.930 
N 24,898 


Source: Author’s analysis based on data from the Ethiopian Demographic and Health Survey (DHS) 
in years 2005, 2011, and 2016. 

Note: MTI = mother tongue instruction. Column 1 is reproduced from Table C.9 in this supple- 
mentary online appendix. The dependent variable is years of schooling. The sample includes women 
in birth cohorts from 1970 to 1988. The regression includes birth year and zone fixed effects, zone- 
specific linear trends, and a cubic for age when multiple survey waves are included. Standard errors 


are clustered at the zone level and shown in parentheses; p-values are shown in square brackets. 
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Table C.17: National Estimates of Effect of Years of Schooling on 
Number of Children Born - DHS - Combined Instrument 


Years of Number of Number of 
Schooling Children Born Children Born 
(First Stage) (Reduced Form) (2SLS) 
(1) (2) (3) 
Add’l Years of FPE or MTI 0.115 -0.037 
w/out Script Change (0.026) (0.019) 
(ALzy) [0.000] [0.019] 
Years of Schooling;,, -0.321 
(0.156) 
[0.040] 
First Stage F-Statistic 19.56 19.56 
Number of Clusters 58 58 58 
N 24,898 24,898 24,898 


Source: Author’s analysis based on data from the Demographic and Health Survey (DHS) 
in years 2005, 2011, and 2016. 
Note: The dependent variable is years of schooling in column 1 and is number of births 
in the other two columns. Years of Schooling;.,, is the predicted number of years of 
schooling, instrumented with the combined intensity measure, AJz,. All samples include 
women in birth cohorts from 1970 to 1988. All regressions include birth year and zone 
fixed effects, zone-specific linear trends, and a cubic for age when multiple survey waves 
are included. Standard errors are clustered at the zone level and shown in parentheses; 


p-values are shown in square brackets. 


A.36 


“syoyoriq orenbs ul uMoYs ore sonjea-d ‘sosoyjuered Ul UMOYS pUe [eAZ] 9UOZ OY} Ye PotoySN] oe SIOLIO pIepueyg “UOTssoisoe1 onbruN e WIJ ST oYeUIT}SO Oe ‘a8e oJ oIqno e pue 
‘gspuo1} Ieoul, oytoods-ouoz ‘syooyo poxy ouoz pue eek YI OpnjouUl sUOTSsIBEI [TW “S86T OF OLET WoO sy1oYoo YVIIq UT UetTOM opnpour sofdues [Ty “?77V ‘emseour AyIsuoqUT 
PourTquios oy} YIM poyuewMaysur ‘Sutfooyps jo [easy poyorpeid oyy st ***Surpooyog jo sreax (poo; Summing ‘xes Sursnjor ‘pueqsny YIM SumSre ‘uerpyryo SurooepSeu ‘uorsstursied 
NOYM JNO ZUIOZ) VdUB[OTA OT}SOWOp IO} sUOSvEI o[qeydaddR JO G 0} Q WOT yumoo oy} ST JI g UUINTOO UI pue feuTODJNO peqIIOsep oY} JO oN[VA pozIprepueys & SI JI G pue P SUNOS 
Ur ‘on1 JI [T spenbo yey} 10}eoIpuI Ue st 41g pue ‘y ‘E—-T SUUIN[OD UT ‘suUUINTOD JYZIe oy} Jo Yeo Jo doy oy} Ye peqtiosep st s[qelseA JUOpuoedep oy, “xepul sseu Apoq = [JV :3270N 
“(910% pure ‘TLOZ% ‘400% sTe0X ur) AoAInG YITVeP] pue orpdesSoweg ueidoryyy oy} Wo eyep UO poseq sIsATeUe S,JOyJNY :aunN0g 


868'FZ 868'FZ ZS0'F% 618°6T 16r 61 868° PZ G88‘ O8F' PZ 

9¢°61 99°61 Cr'6l ZZ'8 0L'6 99°61 GG'61 1Z'0Z 

[ego] [¢22'0] [0T0'0] [ogs"0] [920°0] [182'0] [4Z0'0] [000°0] 

(120°0) (T€0°0) (IZT'0) (ZPT'0) (ZET'0) (ZZ0°0) (1Z0°0) (610°0) 

L10°0- 600°0- OLE"0- 1g0°0 PEZ'0 €Z0'0 1400 IZt'0 

(8) (1) (9) (g) (r) (¢) (Z) (1) 
uorydaoe1yU07) uorydaoe1yu07) (g Jo) doUNTOL A, OTJSoTIOG, (aI1098-2) (a1008-Z) sutuurlg wey suuueld “wey oyeIoqwy 
uepply es) UIOpOyY OS) Io} suosvay otqeydaooy ys ING qnoqe MOoUY qnoqe poy 


JUOUINAYSUT PoUIqUIOD - YY[VeH pue osspapmouy UO Surjooyas jo 


SIVaX JO oP Jo 


N 


OYSTIIS-J OFeIG ASI] 


AAS yOOYOY JO STVOK 


soeUNTISG [RUOTEN :8T"O ALL, 


A.37 


Table C.19: National Estimates of Effect of Years of Schooling on 
Labor Market Outcomes and Fertility Preference - Combined Instrument 


Sector of Work 


Skilled / Service Agriculture / Ideal Number 
Working Professional / Sales Unskilled Manual of Children 


(1) (2) (3) (4) (5) 


Years of Schooling, 0.017 0.044 0.016 -0.039 -0.902 
(0.043) (0.015) (0.028) (0.033) (0.493) 

[0.692] [0.004] [0.573] [0.241] [0.068] 

First Stage F-Statistic 19.68 20.64 20.64 20.64 19.37 
N 24,882 24,607 24,607 24,607 24,649 


Source: Author’s analysis based on data from the Ethiopian Demographic and Health Survey (in years 2005, 2011, and 2016). 
Note: The dependent variable is described at the top of each of the five columns. In columns 1-4 it is an indicator that equals 
1 if true, and in column 5 it is the ideal number of children. Skilled/Professional jobs include professional, clerical, and skilled 
manual job groups; the other categories exactly describe the occupation groups included. Ideal number of children is censored 
at 20; no women in the Demographic and Health Survey report having more than 18 children, and non-numerical responses 
are assigned the maximum value. Years of Schooling; is the predicted level of schooling, instrumented with the combined 
intensity measure, AJ,,. All regressions include birth year and zone fixed effects, zone-specific linear trends, and a cubic for 
age. Each estimate is from a unique regression, and the second-stage estimate in column 5 is generated using a tobit model. 


Standard errors are clustered at the zone level and shown in parentheses; p-values are shown in square brackets. 
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Figure C.1: Reduced form Estimates of the Effect of the Reforms on Number of Births, by Age 


Source: Author’s analysis of data from the Ethiopian Demographic and Health Survey (2005, 2011, and 2016). 
Note: The dependent variable is the number of births by the stated age. Coefficient estimates are from a reduced- 
form model using the combined intensity measure AI,, and a sample of women older than the age stated. 
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Figure C.2: Reduced form Estimates of the Effect of the Reforms on 
the Timing of First Birth, Marriage, and Intercourse, by Age 


Source: Author’s analysis based on data from the Ethiopian Demographic and Health Survey (2005, 2011, and 2016). 

Note: The dependent variable is an indicator that equals 1 if the first instance of the defined event occurred at or before each 
age. Coefficient estimates are from a reduced-form model using the combined intensity measure AJ,, and a sample of women 
older than the age stated. The 90 percent confidence intervals are shown with solid gray bars and the 95 percent confidence 


intervals with dashed gray bars. 


A.Al 


D_ Alternative Samples and Specifications 


D.1 Pre-Treatment Trends and Placebo Estimates 
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Figure D.1: Comparison of Pre-Treatment Trends in Years of Schooling, by Birth Year 


Note: Source: Author’s analysis based on data from the Ethiopian census of 2007 and the Demographic and Health 
Survey in years 2005, 2011, and 2016. 

Note: Data in the figure are from non-MTI regions only and are sorted by zone-level pre-1970 schooling, the data 
used to create the free primary education (FPE) intensity measure. Above-median observations are represented by 
circles and below-median observations by squares. The trends are calculated using the 1970-1979 cohorts, those 
for which there is only a nominal change in the intensity measure seen in fig. 2 in the main article. Post-1979 


cohorts are indicated by larger markers. 
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Table D.1: Placebo Estimates Using Pre-FPE Cohorts and Misplaced Timing of Intensity Measure 
First (Misplaced) Post-Reform Cohort 


1979 1978 1977 1976 1975 
(1) (2) (3) (4) (5) 
A.i. Non-MTI Regions: Years of Schooling 
Add’l Years of Free — -0.042 -0.048 -0.045 0.067 0.056 
Schooling (oe) (0.049) (0.064) (0.072) (0.061) (0.056) 
[0.396] [0.462] [0.540] [0.280] [0.327] 


A.ii. Non-MTI Regions: Number of Children Born 


Add’l Years of Free -0.015 -0.051 -0.004 -0.005 0.047 
Schooling (IZ?) — (0.022) (0.029) (0.031) (0.045) (0.049) 
[0.501] [0.093] [0.891] [0.915] [0.346] 

N 8,074 8,074 8,074 8,074 8,074 


B.i. National Estimates (FPE + MTI): Years of Schooling 


Add’! Years of FPE or MTI — -0.008 -0.016 -0.009 0.057 0.042 
w/out Script Change (0.040) (0.039) (0.036) (0.045) (0.035) 
(Alzy) [0.844] [0.674] [0.815] [0.216] [0.241] 


B.ii. National Estimates (FPE + MTI): Number of Children Born 


Add’! Years of FPE or MTI 0.018 -0.020 -0.016 -0.025 -0.028 
w/out Script Change (0.030) (0.023) (0.022) (0.020) (0.022) 
(Al.,) [0.657] [0.380] [0.458] [0.226] [0.208] 

N 14,833 14,833 14,833 14,833 14,833 


Source: Author’s analysis based on data from the Ethiopian Demographic and Health Survey (in years 2005, 2011, and 2016). 
Note: MTI = mother tongue instruction; FPE = free primary education. The dependent variable is years of schooling in panels 
A.i and B.i, and is number of births in panels A.ii and B.ii. All samples include women in birth cohorts from 1963 to 1979, 
the same number of cohorts as the baseline estimates but moved nine years back. In the baseline sample the first post-reform 
cohort is 1988, also at least a nine-cohort difference. This timing matches the period in which the FPE intensity measure 
(TERE) predicts little impact of the reform, as seen in fig. 2 of the main article. All regressions include birth year and zone fixed 
effects, zone-specific linear trends, and a cubic for age. Standard errors are clustered at the zone level and shown in parentheses; 


p-values are shown in square brackets. 
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D.2 Alternative Samples and Specifications 


The results shown throughout Appendix Section D.2 re-estimate the output shown in the main body of the 
paper using a number of alternative cohort ranges, specifications, and samples. Each panel is described 


below, and the results in the following tables display the panels in a consistent order. 


Panel A — Baseline 


For reference, Panel A reproduces the results used in the paper. These estimates use a sample of all Ethiopian 
women born between 1970 and 1988. All estimates in this section include a cubic in age, and birth year and 


district fixed effects. The baseline estimates use the FPE instrument, I ae © starting age data from the 2007 


census, and a district specific linear time trend. 


Panels B to E — Alternative Cohort Ranges 


These panels include two expanded samples, 1968 to 1992 (Panel B) and 1969 to 1989 (Panel C), and two 
more restrictive ranges. In Panel D, one cohort from each end of the baseline sample is removed, yielding 
a range from 1971 to 1987. This sample no longer includes any fully post-reform cohorts. The data are 
restricted to 1972 in Panel E, the final fully pre-FPE cohort. Removing additional cohorts on the later end 
of the range would remove significant and necessary identifying variation; therefore, the 1987 cohort remains 


the cutoff on the upper end of the range in Panel E. 


Panel F — Matched 1984 Start Ages 


Intensity measures are constructed using starting age information from the 1984 census. While the pre- 
reform timing of these data are ideal, the administrative boundaries are not consistent between the 1984 and 
post-1991 periods. Therefore, while there is starting age information contained in the 1984 census, the level 
two administrative information does not match with the zones used in the study. To adjust the 1984 data 
to the 1994 geographical boundaries, shapefiles from each time period provided by Minnesota Population 
Center and the Ethiopian Central Statistical Agency (2017) are overlaid, and new start values for the post- 
1991 boundaries are calculated as the weighted averages of the start age value from the 1984 area and the 
portion of the post-1991 zone that is made up of that 1984 area. Unfortunately, this requires an unrealistic 
assumption of a consistent distribution of population within geographic area, and introduces a significant 


amount of measurement error into the start age calculations. 
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Panel G — 1994 Start Ages 
Start ages from the 1994 census are used to calculate all intensity measures. The timing of this survey is 
problematic in the sense that the MTI implementation had already begun at this time. This along with any 


anticipation of the forthcoming FPE program could alter the decision to enter school in 1994. 


Panel H — Three Part Trend 
The district-specific linear trends are replaced with a set of district-specific trends that are allowed to change 
slope at two points, in 1978 and in 1987. On time entrants are partially treated beginning with the 1978 


cohort, and fully treated beginning with the 1987 cohort. 


Panel I — Regional Trends 


The district-specific linear trend is replaced with a region-specific linear trend. 


Panel J — No Trends 


All trend variables are removed from the estimating equations. 


Panel K — Only Zones in All Rounds of the DHS 
Data are restricted only to zones with observations in all three of the rounds of the DHS survey. This 


includes 25 of 30 zones in the non-MTI regions, and 48 of the 60 zones throughout Ethiopia. 


Panel L — Zones with Fewer than 4,000 Organized Violence Deaths (1989 to 1991) 
Data from the four zones with the highest level of pre-independence violence, three of which are in the 
non-MTI sample, are removed from the sample. These zones contain more than 75 percent of all deaths 


included in the data over this time period. 


Panel M — Zones with Fewer than 500 Organized Violence Deaths (1989 to 1991) 
Data from 13 zones with more than 500 deaths related to organized violence in the pre-independence period, 
eight of which are in the non-MTI sample, are removed from the sample. These zones contain more than 96 


percent of all deaths included in the data over this time period. 


Panel N — Zones without High Intensity of Famine (1985) 
Areas of Ethiopia (Tigray, Afar, Somali regions or the zones of Gonder) from which over 90 percent of 
individuals who registered with international shelters and camps at the height of the famine are removed 


from the sample (USAID, 1987). This includes 15 of the 30 zones in non-MTI regions. 
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The following panels are included when the effect of the combined FPE and MTI reforms are studied using 


the national sample, in Appendix Tables D.4 and D.5. 


Panel P — No Tigray 
Observations from the Tigray region are dropped. Tigray is the region for which the model estimates a 


positive return to the MTI reform. 


Panel Q — Boothe and Walker (1997) MTI Definition 
In addition to the corroborated set of languages included in the paper’s joint definition, Boothe and Walker 
(1997) also find evidence that Somaligna was introduced in the Somali region for the first six grades in 1993, 


during the second round of translation introduced by the Council of Representatives. 


Table D.2: Additional Language(s) in Boothe and Walker (1997) Definition 
Fraction of: 
MT Speakers Region Speaking 
Language Year Region Grades Living in Region Language as MT 
Somaligna 1993 Somali 1-6 0.96 0.95 


Source: Author’s summary based on information from Boothe and Walker (1997). 


Note: MT = mother tongue. 


A non-zero MTI measure for the Somali region is introduced in the calculation of new MTI and joint intensity 


measures. 


Panel R — Zenebe Gebre (2014) MTI Definition 

In addition to the corroborated set of languages included in the paper’s joint definition, Zenebe Gebre (2014) 
also finds evidence of six additional languages being introduced prior to the 1995 fee removal. Three of these 
languages were smaller languages introduced in SNNPR in 1992 and 1993. The other three are found to 
be introduced in 1994, one is an expansion of Oromigna in the Amhara region, and the final two are new 
languages in new regions. 


Table D.3: Additional Language(s) in Zenebe Gebre (2014) Definition 
Fraction of: 
MT Speakers Region Speaking 
Language Year Region Grades’ Living in Region Language as MT 


Gamogna 1992 SNNPR 1-4 0.96 0.07 
Goffigna 1992 SNNPR 1-4 1.00 0.02 
Dawurogna 1993 SNNPR 1-4 0.88 0.03 
Oromigna 1994 Amhara 1-8 0.02 0.03 
Anyiwakgna 1994 Gambela 1-4 0.98 0.27 
Hareriegna 1994 Harari 1-6 0.47 0.07 


Source: Author’s summary based on information from Zenebe Gebre (2014). 
Note: MT = mother tongue; SNNPR = Southern Nations, Nationalities, and Peoples’ Region. 
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A non-zero MTI measure for Amhara, Gambela, and Harari are introduced in the calculation of new MTI 


and joint intensity measures, along with the necessary adjustments to the SNNPR region. 
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Table D.5: Effect of Years of Schooling on Number of Children Born: 
Alternative Samples and Specifications - Analysis of Results from Table 2 


Non-MTI 
Regions Only 
Effect of FPE 


Years of Schooling;,, 


First Stage F-Statistic 
N 


Years of Schooling;,. 


First Stage F-Statistic 
N 


Years of Schooling;,, 


First Stage F-Statistic 
N 


Years of Schooling;,, 


First Stage F-Statistic 
N 


Years of Schooling;,. 


First Stage F-Statistic 
N 


National Sample 
Effect of FPE and MTI 
(Separate Instruments) 


National Sample 
Effect of FPE and MTI 
(Combined Instrument) 


Census DHS Census DHS Census DHS 
+ DHS Only + DHS Only + DHS Only 
(1) (2) (3) (4) (5) (6) 

A. Baseline 
-0.437 -0.529 -0.273 -0.365 -0.257 -0.321 
(0.090) (0.165) (0.109) (0.147) (0.117) (0.156) 
[0.000] (0.001] [0.012] [0.001] [0.028] [0.040] 
14.796 5.93 14.09 6.91 38.28 19.56 
69,083 13,922 205,141 24,898 205,141 24,898 
B. Cohorts: 1968 - 1990 
-0.422 -0.406 -0.212 -0.178 -0.198 -0.178 
(0.092) (0.115) (0.101) (0.117) (0.109) (0.133) 
[0.000] (0.000] [0.035] (0.131] [0.069] [0.181] 
13.36 7.54 14.64 20.55 38.79 27.76 
101,702 16,481 249,768 29,547 249,768 29,547 
C. Cohorts: 1969 - 1989 
-0.429 -0.455 -0.189 -0.142 -0.188 -0.168 
(0.095) (0.149) (0.106) (0.123) (0.113) (0.141) 
[0.000] [0.002] [0.074] [0.250] [0.096] [0.235] 
14.34 6.51 13.93 11.63 41.97 26.44 
95,469 15,108 235,691 27,106 235,691 27,106 
D. Cohorts: 1971 - 1987 
-0.427 -0.489 -0.359 -0.472 -0.280 -0.364 
(0.105) (0.184) (0.113) (0.147) (0.112) (0.150) 
[0.000] [0.008] [0.001] [0.001] [0.013] [0.015] 
17.21 5.44 13.46 7.53 29.36 14.09 
76,674 12,299 190,989 22,023 190,989 22,023 
E. Cohorts: 1972 - 1987 
-0.380 -0.413 -0.326 -0.422 -0.230 -0.313 
(0.099) (0.174) (0.124) (0.175) (0.121) (0.157) 
[0.000] (0.017] [0.009] [0.016] [0.049] [0.046] 
14.94 3.99 13.39 6.56 28.81 13.31 
74,694 11,967 186,219 21,390 186,219 21,390 
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Table D.5: (... continued) Effect of Years of Schooling on Number of Children Born: 
Alternative Samples and Specifications - Analysis of Results from Table 2 


Non-MTI National Sample National Sample 
Regions Only Effect of FPE and MTI Effect of FPE and MTI 
Effect of FPE (Separate Instruments) (Combined Instrument) 
Census DHS Census DHS Census DHS 
+ DHS Only + DHS Only + DHS Only 
(2) (3) (4) (5) (6) 
F. Using 1984 Census Matched Start Ages 
Years of Schooling;,,  -0.539 —-0.580 -0.261 -0.314 -0.257 -0.270 
(0.144) (0.187) (0.123) (0.172) (0.139) (0.188) 
[0.000] = [0.002] [0.035] [0.068] [0.065] [0.150] 
First Stage F-Statistic 11.54 6.16 5.19 2.07 16.14 8.67 
N~ 83,005 13,922 205,141 24,898 205,141 24,898 


G. Using 1994 Census Start Ages 


Years of Schooling,,, -0.550 — -0.719 -0.224 -0.298 -0.231 -0.218 
(0.196) (0.416) (0.111) (0.137) (0.166) (0.218) 
[0.005] [0.084] [0.043] [0.030] [0.163] [0.317] 

First Stage F-Statistic 2.86 1.18 6.46 3.34 pid 6.77 
N 83,005 13,922 205,141 24,898 205,141 24,898 


H. Three-Part District Trends 


Years of Schooling;,, -0.480 — -0.372 -0.303 -0.367 -0.292 -0.368 
(0.111) (0.143) (0.112) (0.129) (0.115) (0.140) 

[0.000] [0.009] [0.007] [0.004] [0.011] [0.009] 

First Stage F-Statistic 8.77 17.98 6.91 5.82 25.56 18.47 
N 83,005 13,922 205,141 24,898 205,141 24,898 


I. Regional Trends 


Years of Schooling,,,  -0.667 —-0.822 -0.317 -0.371 -0.331 -0.358 
(0.307) (0.530) (0.137) (0.188) (0.147) (0.191) 
(0.030] [0.121] (0.021 (0.048) [0.024] [0.060] 
First Stage F-Statistic 3.93 1.54 11.88 5.27 22.05 14.31 
N 83,005 13,922 205,141 24,898 205,141 24,898 

J. No Trends 
Years of Schooling;,,  -0.837 -0.963 -0.336 -0.351 -0.187 -0.216 
(0.092) (0.152) (0.224) (0.238) (0.165) (0.176) 
[0.000] — [0.000] [0.134] [0.139] [0.258] [0.219] 
First Stage F-Statistic 31.36 21.47 14.48 12.43 20.67 21.77 
N 83,005 13,922 205,141 24,898 205,141 24,898 
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Table D.6: Effect of Years of Schooling on Knowledge and Health in non-MTI Regions: 
Alternative Samples and Specifications - Analysis of Results from Table 3 


Years of Schooling}, 


First Stage F-Statistic 
N 


Years of Schooling}, 


First Stage F-Statistic 
N 


Years of Schooling}, 


First Stage F-Statistic 
N 


‘Years of Schooling;,.. 


First Stage F-Statistic 
N 


Years of Schooling;, 


First Stage F-Statistic 
N 


Years of Schooling}, 


First Stage F-Statistic 
N 


Years of Schooling}, 


First Stage F-Statistic 
N 


Years of Schooling}, 


First Stage F-Statistic 
N 


Read about 


Know about 


BMI Height 


Acceptable Reasons 
for Domestic 


Use Modern 


Use Hidden 


Literacy Fam. Planning Fam. Planning (z-score) (z-score) Violence (of 5) Contraception Contraception 
(1) (2) (3) (4) (5) (6) (7) (8) 
A. Baseline 
0.092 0.048 -0.013 0.316 -0.271 -0.361 -0.018 -0.035 
(0.028) (0.029) (0.024) (0.355) (0.302) (0.211) (0.051) (0.042) 
[0.001] [0.097] [0.594] [0.374] [0.369] [0.087] [0.721] [0.402] 
6.10 5.92 5.93 1.91 2.22 5.67 5.93 5.93 
13,672 13,912 13,922 10,941 11,207 13,405 13,922 13,922 
B. Cohorts: 1968 - 1990 
0.107 0.031 -0.011 0.211 -0.121 -0.35 -0.001 -0.023 
(0.018) (0.016) (0.016) (0.205) (0.166) (0.179) (0.038) (0.034) 
[0.000] [0.047] [0.499] [0.304] [0.467] [0.051] [0.987] [0.492] 
7.86 7.54 7.54 3.54 3.77 7Al 7.54 7.54 
16,157 16,471 16,481 12,962 13,286 15,848 16,481 16,481 
C. Cohorts: 1969 - 1989 
0.105 0.034 -0.015 .285 -0.178 -0.424 0.002 -0.026 
(0.026) (0.021) (0.020) (0.289) (0.233) (0.229) (0.050) (0.042) 
[0.000] [0.110] [0.450] [0.324] [0.443] [0.064] [0.966] [0.546] 
7.05 6.50 6.51 2.55 2.64 6.46 51 51 
14,832 15,098 15,108 11,802 12,086 14,528 15,108 15,108 
D. Cohorts: 1971 - 1987 
0.095 0.056 -0.034 152 -0.271 -0.216 -0.052 -0.072 
(0.028) (0.033) (0.033) (0.285) (0.334) (0.191) (0.052) (0.042) 
[0.001] [0.086] [0.294] [0.592] [0.418] [0.259] [0.322] [0.086] 
5.37 5.41 5.44 1.36 1.76 4.40 5.44 5.44 
12,078 12,292 12,299 9,653 9,888 11,872 12,299 12,299 
E. Cohorts: 1972 - 1987 
0.079 0.059 -0.038 0.290 -0.420 -0.173 -0.041 -0.078 
(0.031) (0.036) (0.038) (0.436) (0.550) (0.207) (0.054) (0.040) 
[0.010] [0.101] [0.320] [0.507] [0.445] [0.405] [0.456] [0.054] 
3.92 3.97 3.99 1.02 1.15 3.13 3.99 3.99 
11,751 11,960 11,967 9,375 9,608 11,548 11,967 11,967 
F. Using 1984 Census Matched Start Ages 
0.083 0.045 -0.028 0.139 -0.206 -0.251 017 -0.002 
(0.026) (0.030) (0.022) (0.224) (0.294) (0.125) (0.062) (0.050) 
[0.002] [0.123] [0.212] [0.536] [0.485] [0.044] [0.783] [0.970] 
6.14 6.14 6.16 1.46 1.72 5.85 6.16 6.16 
13,672 13,912 13,922 10,941 11,207 13,405 13,922 13,922 
G. Using 1994 Census Start Ages 
0.096 0.038 -0.019 0.267 0.055 -0.217 -0.060 -0.084 
(0.033) (0.029) (0.033) (0.528) (0.285) (0.232) (0.070) (0.086) 
[0.004] [0.181] [0.562] [0.614] [0.848] [0.351] [0.392] [0.328] 
1.20 1.18 1.18 0.49 0.49 0.84 1.18 1.18 
13,672 13,912 13,922 10,941 11,207 13,405 13,922 13,922 
H. Three-Part District Trends 
0.079 0.049 -0.003 0.171 -0.124 -0.322 -0.011 -0.002 
(0.023) (0.020) (0.023) (0.163) (0.212) (0.181) (0.052) (0.046) 
[0.001] [0.016] [0.886] [0.296] [0.558] [0.076] [0.827] [0.958] 
17.48 17.68 17.98 8.53 8.54 11.35 17.98 17.98 
13,672 13,912 13,922 10,941 11,207 13,405 13,922 13,922 
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Table D.6: (... continued) Effect of Years of Schooling on Knowledge and Health: 
Alternative Samples and Specifications - Analysis of Results from Table 3 


Years of Schooling}, 


First Stage F-Statistic 
N 


‘Years of Schooling}, 


First Stage F-Statistic 
N 


Years of Schooling}, 


First Stage F-Statistic 
N 


Years of Schooling;,.. 


First Stage F-Statistic 
N 


‘Years of Schooling, 


First Stage F-Statistic 
N 


Years of Schooling}, 


First Stage F-Statistic 
N 


Acceptable Reasons 


Read about Know about BMI Height for Domestic Use Modern Use Hidden 
Literacy Fam. Planning Fam. Planning (z-score) (z-score) Violence (of 5) Contraception Contraception 
(1) (2) (3) (4) (5) (6) 7) (8) 
I. Regional Trends 
0.102 0.072 -0.026 0.329 -0.426 -0.388 -0.038 -0.050 
(0.034) (0.066) (0.035) (0.778) (1.072) (0.329) (0.053) (0.049) 
[0.003] [0.275] [0.467] [0.673] [0.691] [0.238] [0.467] [0.313] 
1.60 1.55 1.54 0.25 0.25 1.45 54 1.54 
13,672 13,912 13,922 10,941 11,207 13,405 13,922 13,922 
J. No Trends 
0.075 0.032 -0.010 0.432 -0.066 -0.167 0.006 -0.013 
(0.007) (0.009) (0.007) (0.138) (0.057) (0.036) (0.014) (0.013) 
[0.000] [0.000] [0.158] [0.002] [0.248] [0.000] [0.682] [0.308] 
21.87 21.57 21.47 8.15 7.83 19.77 21.47 21.47 
13,672 13,912 13,922 10,941 11,207 13,405 13,922 13,922 
K. Only Zones in All DHS Rounds (25 of 30; 48 of 60) 
0.089 0.046 -0.015 0.276 -0.240 -0.338 -0.023 -0.040 
(0.028) (0.027) (0.023) (0.292) (0.268) (0.186) (0.046) (0.038) 
[0.002] [0.085] [0.515] [0.345] [0.370] [0.070] [0.618] [0.296] 
6.57 6.43 6.44 2.11 2.44 6.13 6.44 6.44 
13,391 13,628 13,638 10,667 10,933 13,121 13,638 13,638 
L. Less than 4,000 Organized Violence Deaths: 1989 to 91 
0.082 0.055 -0.021 0.249 -0.166 -0.344 -0.022 -0.049 
(0.029) (0.032) (0.026) (0.303) (0.219) (0.196) (0.056) (0.048) 
[0.005] [0.084] [0.403] [0.411] [0.448] [0.079] [0.703] [0.306] 
4.82 4.74 4.77 1.73 1.75 4.24 4.77 A477 
12,569 12,810 12,819 10,085 10,335 12,357 12,819 12,819 
M. Less than 500 Organized Violence Deaths: 1989 to 91 
0.077 0.041 0.010 0.214 -0.258 -0.272 -0.008 -0.021 
(0.030) (0.021) (0.023) (0.248) (0.339) (0.152) (0.046) (0.040) 
[0.011] [0.055] [0.670] [0.389] [0.447] [0.073] [0.868] [0.607] 
6.97 7.00 6.95 2.55 2.00 8.59 6.95 6.95 
9,677 9,908 9,913 7,826 8,020 9,539 9,913 9,913 
N. No Regions of Highest Famine Concentration 
0.114 0.030 -0.010 0.203 -0.095 -0.203 -0.041 -0.054 
(0.021) (0.020) (0.024) (0.174) (0.154) (0.111) (0.036) (0.032) 
[0.000] [0.128] [0.694] [0.244] [0.534] [0.069] [0.262] [0.092] 
9.14 9.19 9.26 3.73 3.51 6.53 9.26 9.26 
9,951 10,155 10,161 7,871 8,064 9,826 10,161 10,161 


Source: Author’s analysis based on data from the Ethiopian Demographic and Health Survey (in years 2005, 2011, and 2016). 


Note: BMI = body mass index. The dependent variable is described at the top of each of the eight columns. In columns 1-3, 7, 


and 8 it is an indicator that equals 1 if true; in columns 4 and 5 it is a standardized value of the described outcome; and in column 


6 it is the count from 0 to 5 of acceptable reasons for domestic violence (going out without permission, neglecting children, 


arguing with husband, refusing sex, burning food). Years of Schooling; is the predicted level of schooling, instrumented with 


the free primary education (FPE) intensity measure, IESE. All sample and specification definitions can be found in Section D.2 


of this supplementary online appendix. Unless otherwise noted, all regressions include birth year and zone fixed effects, zone- 


specific linear trends, and a cubic for age. Each estimate is from a unique regression. Standard errors are clustered at the zone 


level and shown in parentheses; p-values are shown in square brackets. 
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Table D.7: Effect of Years of Schooling on Labor Market Outcomes and Fertility Preference: 


Alternative Samples and Specifications - Analysis of Results from Table 4 


Years of Schooling;,,, 


First Stage F-Statistic 
N 


Years of Schooling;,,, 


First Stage F-Statistic 
N 


Years of Schooling;,,, 


First Stage F-Statistic 
N 


Years of Schooling;,,, 


First Stage F-Statistic 
N 


Years of Schooling;,,, 


First Stage F-Statistic 
N 


Sector of Work 
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Skilled / Service / Agriculture / Ideal Number Ideal Number Ideal Number 
Working Professional Sales Unskilled Manual of Children of Children of Children 
(1) (2) (3) (4) (5) (6) (7) 
Non-MTI Regions — FPE Only 
(Separate) (Combined) 
A. Baseline 
0.093 0.059 0.064 -0.048 -0.786 -0.923 -0.902 
(0.058) (0.028) (0.047) (0.031) (0.468) (0.658) (0.493) 
[0.107] [0.033] [0.169] [0.116] [0.093] [0.160] [0.068] 
6.06 6.63 6.63 6.63 6.63 6.60 19.37 
13,909 13,755 13,755 13,755 13,789 24,649 24,649 
B. Cohorts: 1968 - 1990 
0.076 0.052 0.040 -0.044 -0.661 -0.883 -0.834 
(0.039) (0.023) (0.031) (0.030) (0.567) (0.400) (0.320) 
[0.052] [0.023] [0.196] [0.146] [0.244] [0.027] [0.009] 
7.68 7.61 7.61 7.61 7.66 21.26 27.72 
16,465 16,276 16,276 16,276 16,323 29,253 29,253 
C. Cohorts: 1969 - 1989 
0.110 0.057 0.058 -0.032 -0.790 -0.839 -0.837 
(0.056) (0.029) (0.042) (0.030) (0.737) (0.565) (0.440) 
[0.050] [0.050] [0.166] [0.288] [0.284] [0.138] [0.057] 
6.67 7.20 7.20 7.20 6.76 12.01 26.80 
15,093 14,927 14,927 14,927 14,963 26,832 26,832 
D. Cohorts: 1971 - 1987 
0.115 0.081 0.071 -0.049 -1.073 -1.144 -1.110 
(0.082) (0.043) (0.058) (0.048) (0.708) (0.583) (0.506) 
[0.158] [0.060] [0.221] [0.305] [0.130] [0.050] [0.028] 
3.47 3.99 3.99 3.99 3.64 7.56 13.80 
13,195 13,045 13,045 13,045 13,084 21,802 21,802 
E. Cohorts: 1972 - 1987 
0.158 0.109 0.081 -0.061 -1.087 -0.950 -0.944 
(0.107) (0.058) (0.067) (0.055) (1.848) (0.582) (0.571) 
[0.140] [0.062] [0.229] [0.269] [0.556] [0.103] [0.098] 
2.70 3.19 3.19 3.19 2.88 6.56 13.07 
12,863 12,715 12,715 12,715 12,754 21,177 21,177 


Table D.7: (... continued) Effect of Years of Schooling on Labor Market Outcomes and Fertility Preference: 
Alternative Samples and Specifications - Analysis of Results from Table 4 
Sector of Work 


Skilled / Service / Agriculture / Ideal Number Ideal Number Ideal Number 
Working Professional Sales Unskilled Manual — of Children of Children of Children 


(1) (2) (3) (4) (5) (6) (7) 
National 
(Separate) (Combined) 


F. Using 1984 Census Matched Start Ages 


Years of Schooling;,, 0.071 0.027 0.088 -0.061 -0.345 -1.116 -1.198 
(0.051) (0.014) (0.026) (0.036) (0.518) (0.933) (0.472) 

[0.160] [0.057] [0.001] [0.089] [0.505] [0.232] [0.011] 

First Stage F-Statistic 6.22 5.79 5.79 5.79 6.30 1.99 6.74 
N 13,909 13,755 13,755 13,755 13,789 24,649 24,649 


G. Using 1994 Census Start Ages 


Years of Schooling;,, 0.083 0.014 0.112 -0.028 -1.326 -1.333 -1.605 
(0.056) (0.029) (0.048) (0.045) (2.144) (0.675) (0.794) 

[0.139] [0.613] [0.020] [0.531] [0.536] [0.048] [0.043] 

First Stage F-Statistic 1.23 1.36 1.36 1.36 1.49 3.45 18.70 
N 13,909 13,755 13,755 13,755 13,789 24,649 24,649 


H. Three-Part District Trends 


Years of Schooling;,, 0.082 0.090 0.020 -0.008 -0.648 -0.728 -0.746 
(0.060) (0.024) (0.046) (0.033) (0.446) (0.618) (0.426) 

(0.171] [0.000] [0.670] [0.806] [0.146] [0.239] [0.080] 

First Stage F-Statistic 17.90 16.29 16.29 16.29 17.91 5.89 18.70 
N 13,909 13,755 13,755 13,755 13,789 24,649 24,649 


I. Regional Trends 


Years of Schooling,,, 0.133 0.078 0.083 -0.063 -1.163 -1.032 -0.946 
(0.107) (0.065) (0.057) (0.066) (0.768) (0.715) (0.561) 
[0.217] [0.229] [0.144] (0.344] [0.130] [0.149] (0.092] 
First Stage F-Statistic 1.60 1.57 1.57 1.57 2.06 4.95 14.49 
N 13,909 13,755 13,755 13,755 13,789 24,649 24,649 

J. No Trends 
Years of Schooling;,, 0.048 0.042 0.015 -0.026 -0.711 -0.675 -0.950 
(0.016) (0.011) (0.011) (0.016) (0.220) (0.245) (0.311) 
[0.002] (0.000] [0.185] [0.107] [0.001] [0.006] [0.002] 
First Stage F-Statistic 21.77 21.00 21.00 21.00 23.08 13.20 21.45 
N 13,909 13,755 13,755 13,755 13,789 24,649 24,649 
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Table D.7: (... continued) Effect of Years of Schooling on Labor Market Outcomes and Fertility Preference: 
Alternative Samples and Specifications - Analysis of Results from Table 4 


Skilled / Service / Agriculture / Ideal Number Ideal Number Ideal Number 
Working Professional Sales Unskilled Manual — of Children of Children of Children 
(1) (2) (3) (4) (5) (6) (7) 
(Separate) (Combined) 
K. Only Zones in All DHS Rounds (25 of 30; 48 of 60) 
Years of Schooling;,, 0.099 0.059 0.069 -0.047 -0.801 -0.920 -0.955 
(0.058) (0.027) (0.044) (0.030) (0.633) (0.572) (0.477) 
[0.090] [0.032] [0.115] [0.116] [0.206] [0.108] [0.045] 
First Stage F-Statistic 6.57 en br 7.17 CAG 6.63 7.73 21.68 
N 13,625 13,473 13,473 13,473 13,507 24,232 24,232 
L. Less than 4,000 Organized Violence Deaths: 1989 to 91 
Years of Schooling,,, 0.113 0.045 0.067 -0.043 -0.315 -0.891 -0.728 
(0.065) (0.028) (0.036) (0.041) (0.692) (1.486) (0.587) 
[0.079] [0.113] [0.064] [0.292] [0.649] [0.549] [0.215] 
First Stage F-Statistic 4.86 5.12 5.12 5.12 5.07 5.44 14.04 
N 12,806 12,661 12,661 12,661 12,710 22,982 22,982 
M. Less than 500 Organized Violence Deaths: 1989 to 91 
Years of Schooling;,, 0.125 0.014 0.077 0.005 -0.069 -0.377 -0.693 
(0.038) (0.026) (0.046) (0.041) (0.403) (0.675) (1.059) 
[0.001] [0.595] [0.094] [0.912] [0.864] [0.576] [0.513] 
First Stage F-Statistic 7.12 7.32 7.32 7.32 7.57 4.51 9.68 
N 9,904 9,782 9,782 9,782 9,859 18,262 18,262 
N. No Regions of Highest Famine Concentration 

Years of Schooling,,, 0.127 0.042 0.082 -0.053 -0.531 -0.432 -0.604 
(0.052) (0.018) (0.035) (0.032) (0.422) (1.466) (0.596) 
[0.015] [0.023] [0.019] [0.101] [0.208] [0.768] [0.311] 
First Stage F-Statistic 9.43 9.71 9.71 9.71 10.73 6.02 11.87 
N 10,152 10,022 10,022 10,022 10,068 18,562 18,562 


Sector of Work 


Source: Author’s analysis based on data from the Ethiopian Demographic and Health Survey (in years 2005, 2011, and 2016). 
Note: MTI = mother tongue instruction; FPE = free primary education. The dependent variable is described at the top of 
each of the five columns. In columns 1-4 it is an indicator that equals 1 if true, and in columns 5-7 it is the ideal number 
of children. Skilled/Professional jobs include professional, clerical, and skilled manual job groups; the other categories exactly 
describe the occupation groups included. Ideal number of children is censored at 20; no women in the Demographic and 
Health Survey report having more than 18 children, and non-numerical responses are assigned the maximum value. In columns 
JEPE 


1-5, Years of Schooling;,,, is the predicted level of schooling instrumented with the FPE intensity measure ; in column 


6 additional instruments include two MTI intensity measures I Met and IMa. which denote the measures for MTI regions 
without and with script change, respectively, and the interactions for regions in which two interventions occurred; in column 7 the 
joint intensity measure AJzy is used. All sample and specification definitions can be found in Section D.2 of this supplementary 
online appendix. Unless otherwise noted, all regressions include birth year and zone fixed effects, zone-specific linear trends, 
and a cubic for age. The first five columns include only observations from non-MTI regions; all regions are included in the final 
two columns. Each estimate is from a unique regression, and the second-stage estimate in column 5 is generated using a tobit 


model. Standard errors are clustered at the zone level and shown in parentheses; p-values are shown in square brackets. 
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